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The purpose of this study is to identify and analyze, based on representations of physical education 
teachers, the obstacles to teaching of cuff volleyball in middle schools in Brazzaville, Congo. The 
theoretical model of Trinquier’s representations, which is based on the "attitude" variable as an 
evaluative judgment variable, made it possible to distinguish the attitudes of teachers and to 
characterize this population in terms of representations, and therefore sociological anchors. A total of 
86 physical education teachers responded to a questionnaire, and 18 structured and intensive 
interviews were carried out. These were addressed using categorical content analysis. Subsequently, 
classical statistical indices (numbers, percentages, confidence interval), chi-square test and 
multinomial regression analysis were used to analyze the attitudes observed on teachers. The results 
show that the lack of time, material and space, the plethora of effectives in classes, the specific 
perceptions to socio-professional, motivational, ecological and didactic variables, represent 
pedagogical misunderstandings by hampering the teaching process of this technical gesture. Thus, our 
data reveal the need to promote new methods of teaching volleyball cuff, contextualized in Negro 
African environment. 
 
Key words: Physical education, teachers, cuff, representations, volleyball. 

 
 
INTRODUCTION 
 
In Congo, Physical Education (PE) is a teaching 
discipline of the education system. This school discipline 
uses  Physical  Activities  and  Sports  (PAS)  teaching  to 

develop collectively and individually. Nowadays, team 
sports are the most popular among schoolchildren. Their 
teaching  interests  researchers  in  the  field  of Sciences
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and Techniques of PAS (STPAS) (Gréhaigne, 1992). 
Formerly used in sports animation to manage the 
recurring problem of overcrowding pupils of classes in 
sub-Saharan Africa (Ogueboule, 1999), team sports 
today have a physical education content to be taught and 
defined by study grade (Atoun et al., 2018a; INRAP, 
2005). The designed curricula give precedence to the 
pupom, who is immediately placed in core of the 
construction of his own knowledge (Atoun et al., 2018b). 
The aim of team sports teaching is two-fold: to train a 
technically and humanly balanced, efficient citizen; and to 
contribute to human development (Attiklémè, 2009). With 
reference to several studies on team sports, their 
teaching is based on the correct achievement of specific 
motor skills (Gréhaigne, 1992), focused on the learner 
and on the game (Poussin et al., 2014; Gréhaigne et al., 
1999). Teaching of team sports in physical education, by 
subscribing to this logic, makes operational this 
established purpose of the scholar curricula. Team sports 
present privileged spaces for the selection and 
production, as well as transformation and transposition, 
then transmission of values, knowledge, and skills to 
school audiences (Backman and Barker, 2020; Klein, 
2003 in Attiklemé and Kpazaï, 2011: 84). Among these 
team sports, volleyball, which is a physical activity of 
cooperation characterized by opposition of players, was 
selected. Volleyball teaching serves as a means of 
intellectual and physical education as well as social 
integration (Amans-Passaga and Verscheure, 2020; Silva 
et al., 2020). However, in subsaharan Africa volleyball is 
scarcely taught because it is a high-performance activity 
which presents several difficulties in its practice and in its 
teaching (Atoun et al., 2018a). It is particularly one of the 
most difficult team sports to teach (Oguéboulé, 1999). 
This high-stakes game links technical, tactical, physical 
and mental aspects in a temporal urgency context, 
imposing speed of reaction and gestural automation. This 
situation creates constraints which influence the teaching 
practice of the class grade; its teaching in the middle 
schools thus remains a problem. Several reasons seem 
to justify this observation. First, volleyball involves highly 
technical knowledge of teachers, and two technical 
dexterity, scientific and professional knowledge (Terrisse, 
2001; Lepuissant, 2016). Second, the logistical difficulties 
and the plethora of class sizes add to the score without 
forgetting some socio-professional factors (Atoun et al., 
2018b). It is therefore in this gloomy context that the 
teaching of volleyball cuff takes place in middle schools in 
the Republic of Congo. 
 
 
Aim of the research 
 
It emerges from our experience as a physical education 
teacher, from our observations and from the reports of 
national conferences on the teaching of physical 
education, that volleyball is hardly practiced in Congo,  

 
 
 
 
and it is scarcely taught in the majority of establishments 
of the interland. The teachers, without well-off in 
knowledge, higher acquired knowledge and know-how in 
this practice avoid the teaching of cuff, fundamental 
technical gesture in the practice of volleyball. In addition, 
we note the existence of the perception of "legitimate" 
competence (Bourdieu, 1980) among Congolese teachers 
of physical education. In other words, there appears to be 
a potential insufficiency in the recognition of “statutory 
competence” (Bourdieu, 2006) in the implementation of 
volleyball lessons focused on cuff’s teaching in schools, 
especially in middle school where this sport is taught for 
the first time. This lack of competence which is 
internalized influences its realization within the class. 
Therefore, it seems that in order to establish "pedagogical 
competence", most teachers rely on individual strategies 
that are not very sustainable. It is in this sense that these 
lines of thought deserve further exploration in the light of 
the theoretical model of Trinquier (2011) on 
representations, among the consensual elements, that 
attitude constitute the central core of representation as an 
“evaluative element”. It participates in sociological 
anchoring via the process of "meaning assignment". 
Operator of contextualization, the representation of the 
cuff’s teaching on physical education teachers refers to 
teaching conditions perceived as facilitating, restrictive, or 
without effect on the action. 
Thus, the conditions evoked by these can be of the 
following types: macrosocial (it means that society allows 
teachers to exercise their profession); mesosocial (type 
of student population in relation to the geographic 
location of the school in which they practice); microsocial 
relating to the classroom situation (classroom climate, 
student reactions). All of this underlines the need to test 
the relationship between the situations of cuff’s teaching 
in Congolese physical education teachers and their 
practices, through their experiences, the typologies of 
practices and the didactic positioning. The purpose of this 
study is to identify and analyze the representations that 
physical education teachers make and their effects in the 
teaching / learning process of the cuff. To study this 
problem, we started from a main question formulated as 
follows: Do the representations of physical education 
teachers influence the teaching / learning process of the 
volleyball cuff? From this main question arise the 
following secondary questions: What are teachers' 
representations of the teaching of volleyball cuff in middle 
schools and how are they structured? To answer these 
questions, we hypothesized that: teachers' 
representations of the volleyball cuff depend on the 
motivational, socio-professional and pedagogical factors 
which are associated with the assigned tasks. To do this, 
questionaires intended for physical education teachers 
and interviews were conducted with other teachers in 
order to provide information on, the kind of the evoked 
representations and the relationships between the 
representations and the declared practices. 
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Table 1. Distribution of physical education teachers during survey. 
 

Variable Female n (%) Male n (%) Total n (%) 

Makélékélé’s SISPE  4(44.5) 5(55.5) 9(8.0) 

Bacongo’s SISPE 13(81.2) 3(18.3) 16(14.3) 

Poto-Poto’s SISPE 3(50) 3(50) 6(5.4) 

Moungali’s SISPE 6(54.5) 5(45.5) 11(9.8) 

Ouenzé’s SISPE 4(36.4) 7(63.6) 11(9.8) 

Talangaï’s SISPE 8(61.5) 5(38.5) 13(11.6) 

Mfilou’s SISPE 5(55.5) 4(44.5) 9(8.0) 

Madibou’s SISPE  6(75.0) 2(25.0) 8(7.1) 

Djiri’s SISPE 5(50.0) 5(50) 10(8.9) 

Mbamou isle 0(0.0) 1(10.0) 1(1.0) 

Specialized schools  8(44.4) 10(55.6) 18(16.9) 

Total 62(55.4) 50(44.6) 112(100) 
 

SISPE: Sectorial inspectorate of sports and physical education. 

 
 
 
MATERIALS AND METHODS 
 
Research model 
 
The mode of investigation was based on a mixed approach (for 
example, qualitative and quantitative), on the basis of a cross-
sectional survey. To assess teachers’ representations structure of 
cuff’s volleyball, questionnaire and interwiew were used. For Abric 
(1997), this instrument is one of the most used in the sciences of 
education, because it does not require any limitation on "the 
expression of the respondent to the strict questions that are 
proposed to him", particularly through the use of items or questions 
evocation. According to the author, the recent development of data 
analysis methods applied to education reinforces the privileged 
position of the questionnaire. With regard to interviews, these are 
techniques very often used to collect opinions, beliefs, ideas and 
attitudes concerning various social objects (Molinier et al., 2007). 
The adoption on an approach of triangulation of qualitative and 
quantitative methods which is applied to our study, relates to works 
linked to representations of teachers (Moldoveanu et al., 2016). The 
study was conducted between July 6 and 30, 2018 in Brazzaville 
(capital of the Republic of Congo). The population of this city is 
estimated at 1,838,348 inhabitants, of which 573,416 (31.2%) are 
pupils of the secondary education (CNSEE, 2021). Interestingly, we 
want explore the representational domain through professional 
practices and their relationship to knowledge. Therefore, this 
research is part of a comprehensive policy for physical education 
teaching in Congo, taking into account the physical and social 
environment conducive to activities, collective activity programs and 
physical and sporting activities. 
 
 

Sampling and respondents 
 
The population of this study was 112 physical education teachers 
working in public middle schools administered by the nine (9) 
sectoral inspections of sports and physical education (SISPE) and 
specialized directorates of the city of Brazzaville (Table 1). The 
inclusion criteria for subjects were: written consent to participate in 
the study; seniority in the physical education teaching  at least 3 
years; experience in physical education  teaching  in the third year; 
exercise of the of  physical education teaching  in a middle school  
during the period of study. At the end of the sampling operations, 
94 teachers were selected and took part in  the  study. These  were 

54 women (57.4%) and 40 men (42.6%). They worked in 18 
general education middle schools and 3 technical education middle 
schools in Brazzaville.  
 
 
Experimental protocol and design 
 
The questionnaire, by its standardization, was chosen in order to 
reduce both the subjective risks of  data collection (standardized 
behavior of the interviewer) and the inter-individual variations in the 
expression of subjects (standardization of the expression of  
respondents: same questions for all subjects, same award 
conditions, do not always require the intervention of  survey 
manager). It was chosen for its ease of use and its standardized 
nature. The questionnaire, consisting of 9 questions, aimed to 
collect factual information on the attitudes of teachers on volleyball 
cuff’s teaching. It was structured in: closed questions, open 
questions, multiple choice questions. These made it possible to 
obtain precise answers (closed questions), to collect personal 
evocations (open questions), and to compare the opinions of the 
teachers with the proposed answers (multiple choice questions). 

The questionnaire was structured in three parts. Part I, which 
contained 5 questions, focused on the identification of teachers 
(grade, gender, seniority in the exercise of physical education 
teaching, establishment, inspection and classes held). Part II 
consisted of 4 questions focused on sports preferences, volleyball 
programming in establishments, training, facilities and teaching 
materials. Part III concerned the teachers' comments on the 
didactic aspects of cuff’s teaching in middle schools (pedagogical 
approach to receiving ball, observed difficulties, remediation of 
shortcomings while learning the cuff gesture). The questionnaire 
was distributed during the examination of Diploma of the Brevet 
d´Etudes du Premier Cycle (equivalent to General Certificate of 
Education Ordinary level, GCE"O" level), July 2018 session. Finally, 
86 questionnaires duly completed were collected. 

The structured and intensive interviews made it possible to 
collect information concerning the opinions of teachers in their 
relation to knowledge of volleyball cuff (or professional knowledge). 
Duration of each interview took place between 45 min and 1 h. A 
total of 18 interviews were conducted using an Enet®M50 Digital 
Voice Recorder branded didactophone, China (Recording time: 
15,160 min; frequency: 16 KHz). These directive and intensive 
interviews were carried out without video support, because we 
wanted  to  collect  the  familiar  actions  spontaneously  recalled  in 
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memory. Examples of questions asked: How do you feel about 
teaching the volleyball cuff? Is it difficult or not? Why? Have you 
realized it already? Do you think you will achieve it? The analysis of 
these 18 interviews aimed to identify among the representations 
evoked by the teachers about their behavior and their attitudes 
(representations describing the practices and justifying them) those 
having a generic character, that is inter-individual manner with a 
majority of teachers.  

Regarding the analysis of the scope and structure of the 
representation of the headline among teachers, firstly, PE teachers 
were asked to write down the first ten words that spontaneously 
came to them, and mind when they heard the word "headline". The 
function of this free association phase was to activate the field of 
representation, that is to say the elements of the content connected 
directly to the word stimulus. Secondly, each teacher had to deepen 
their memory research by giving five nouns, five verbs and five 
adjectives, the order of presentation of the request being 
randomized. In other words, it was to allow the teacher express, by 
nouns, the referents associated with the word "headline"; by verbs, 
behaviors related to the inducer; and by adjectives, value 
judgments. The search for stabilizing elements of attitudes observed 
among teachers, a Likert scale made it possible to measure the 
affective dimension of attitude using a semantic differentiator 
inspired by that of Osgood (Trinquier, 2011). It made it possible to 
characterize the attitude based on the characteristics given to the 
cuff, its degrees of power as well as the value judgment inspired by 
the mastery and execution of this technical gesture. Osgood's 
semantic differentiator uses the principle of verbal associative 
bonds mediated by a semantic impression, that is, a process of 
signification by which a verbal stimulus (a word in our study 1 
represents a signified) is associated with a verbal response 
(another word with a positive or negative connotation). The 
connotation attributed to this second word reflects the emotional 
position (polarized or not) of the teacher vis-à-vis the teaching of 
the headline; the evaluative dimension, which is attached to social 
representation (Moliner et al., 2007), participates in anchoring via 
the process of "meaning assignment". 

 
 
Data analysis 

 
The content analysis of the data collected was carried out in three 
stages: transcription of all recorded interviews; condensation of the 
transcribed data; qualitative analysis of the content of collected 
data. For this, the interviews with the teachers were treated 
qualitatively from a thematic analysis. Thus, we took into 
consideration the analysis of each speech proposed to account for 
the personal and institutional relationship to teachers' knowledge. 
Primary data analysis and initial analysis of the data collected, 
helped make sense of the data collected to answer research 
questions and test the hypothesis that a study is initially supposed 
to assess. It should be noted here that in our text, first names were 
included in the interview report. These are included for illustrative 
purposes only, in no way revealing the identities of the surveys. 
Descriptive (univariate) and inferential (bivariate and multivariate) 
statistics were used to analyze the data obtained. Results are 
presented as numbers and percentages for qualitative data. The 
level of internal consistency of the questions has been checked. It 
was estimated from Cronbach's α index, which is considered 
acceptable for values ranging from 0.62 to 0.87 (Crocker and 
Algina, 1986): its value was 0.84 to 95% for a confidence interval 
(CI) of 0.83-0.88. In this study, chi-square (χ2) test was used as a 
test of association; it was applied to determine the association 
between the included variables. This is a test to determine whether 
or not there are relationships between the perception of the 
achievement of the cuff and the adoption of an appropriate attitude, 
as well as between the determinants of the implementation of an 
appropriate teaching program in the cuff. In other words, chi-square  

 
 
 
 
test was used to determine whether there is an association 
between the variables includeed in the theoretical model. Finally, 
multinomial logistic regression was used to find out how the level of 
initial training, duration in the exercise of physical education 
teaching, and some pedagogical variables could influence the 
implementation of cuff’s teaching. p≤0.05 defined statistical 
significance. All statistical anzalyses were performed with SPSS for 
Windows version 25.0, at the Laboratory of Statistics and Numerical 
Analysis of Faculty of Sciences and Technology, Marien Ngouabi 
University.   
 

 
RESULTS 
 

Questionnaire data 
 

Analysis of the data collected reports that volleyball was 
scheduled in 24.7% of cases. The reasons for non-
programming in schools were: lack of teaching material 
(net, ball, etc.), space and overcrowding. The distribution 
of respondents according to the sports specialty chosen 
during the last year of academic season at the Higher 
Teaching of Physical Education Institute is shown in 
Table 2. 

The data in Table 3 show that, according to the 
teachers' comments, the main obstacles to volleyball 
cuff’s teaching are the excessive effectives of classes, 
the lack of apparatus and other materials of volleyball 
practice, the lack of space, and the perceptions of the 
pupils. Among the other obstacles, the difficulty of the 
pupils to reach the return the ball following the effects of 
ball during the realization of the headline was cited. 
Moreover, the logistic analysis of the interaction of initial 
training’s level on the achievement of cuff teaching during 
a volleyball sequence (Table 4) reveals that there is a 
significant difference between the of initial training levels 
(CAPAEPS versus CAPEPS and / or Master EPS) and 
the realization of cuff teaching. 

The other results of the logistic analysis is concerned 
with the interaction between, on the one hand, seniority in 
the exercise of physical  education  teaching  and the 
achievement of a cuff’s teaching during a volleyball 
sequence (Table 5) and on the other hand, the 
implementation of the volleyball teaching and some 
educational variables (Table 6). It emerges from these 
data tables that: the duration in the exercise of physical 
education teaching is a determining factor in the 
achievement of cuff teaching; cuff’s teaching is dependent 
on the teacher's post-IT specialty, field, teaching 
materials, and class size. 
 
 

Corpus of teachers' entretienings 
 
The most significant representation put forward by 7 
female teachers questioned out of 9 of the same sex 
working in middle school concerns the difference in sex 
with respect to their pupils, which is systematically taken 
into consideration in the management of the class. This 
presupposes,   on     the    part   of    teachers,   gendered  
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Table 2. Distribution of respondents according to the sports specialty 
in physical education. 
 

Variable Effective % 

Volleyball 25 29 

Athletics  17 20 

Basketball 16 18 

Gymnastics  15 17 

Judo 13 16 

Total 86 100 

 
 
 

Table 3. Results of the tests of association of the achievement of a teaching of 
volleyball cuff and the perceived obstacles. 
 

Variable Chi-square value P 

Lack of time 2.12 0.06 

Lack of material 9.91 0.000 

Lack of space 3.86 0.04 

Bloated workforce 28.75 0.000 

Student perception 3.61 0.000 

Other obstacles 49.29 0.000 

 
 
 

Table 4. Logistic analysis of the interaction of the level of initial training on the realization of cuff teaching during volleyball 
sequence. 
 

Variable B SE exp (B) P 
IC(95%) for exp (B) 

Lower limit Upper limit 

CAPAEPS  0.664 0.525 1.942 0.206 0.875 3.012 

CAPEPS and/Master  1.512 0.547 4.535 0.006 1.521 7.681 

Carrying out a cuff teaching 2.185 0.689 8.893 0.002 2.402 11.676 

Initial training x realization of a cuff teaching -0.630 0.259 0.533 0.015 0.393 0.816 
 

CI: Confidence interval; CAPAEPS: Certificate of aptitude for assistant professor of physical education; in middle schools; CAPEPS: 
Certificate of aptitude for professor of physical education in middle schools and high schools. 

 
 
 

Table 5. Logistic analysis of the interaction of seniority in the physical education teaching and the achievement of cuff teaching during 
a volleyball sequence. 
 

Variable B SE Exp (B) p 
CI (95%) for exp (B) 

Lower limit Upper limit 

10 years ≤ seniority ≤20 years 0.322 0.087 1.380 0.000 1.164 1.637 

Seniority > 20 years 0.601 0.174 1.825 0.001 1.299 2.564 

Carrying out a cuff teaching -1.012 0.540 0.363 0.061 0.126 1.047 

Duration in the profession x completion of a cuff teaching 0.626 0.318 1.871 0.049 1.003 3.490 

 
 
 
representations of pupils as well as interpretations of 
social behavior and interactions based on a gendered 
reading grid. For example, for Rose, a PE teacher for 7 
years in a technical middle school with little mixed 
streams, some made up mostly of boys, others mostly  of 

girls, it would be heterosexual seduction that influences 
the relationship with pupils: 
 
"I think in my middle school, it’s easier to be a woman, 
because  for  my  male  colleagues,  it’s  more  difficult  to 
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Table 6. Logistic analysis of the interaction between the implementation of the cuff teaching and some pedagogical variables. 
 

Variable B SE Exp(B) P 
CI 95% for exp (B) 

Lower limit Upper limit 

Post-IT specialty 0.322 0.087 1.380 0.000 1.164 1.637 

Coach of a volleyball team 0.046 0.503 1.047 0.927 0.391 2.805 

Programming -0.104 0.289 0.901 0.718 0.512 1.587 

Ground 0.601 0.174 1.825 0.001 1.299 2.564 

Teaching materials -1.012 0.540 0.363 0,041 0.126 1.047 

Workforce 0.626 0.318 1.871 0,029 1.003 3.490 
 

FI: Initial training; CI: Confidence interval. 
 
 
 
perform the volleyball cuff. The girls are really, in quotes,  
in seduction ". 
 
Sex is not necessarily perceived as a disadvantage for 
the teacher to teach this gesture, although it is here "the 
girls" who are perceived as "the problem". At the same 
time, the same teachers spoke of the difficulties 
experienced in winning at the start of the scholar year in 
front of classes made up exclusively of boys: 
 
"For my first job, I was in an almost 100% male 
establishment. […]. First job, I was a little lost and ... I 
had a class recomposed between secretary, accountancy, 
electricity, masonry and mechanics, restoration and 
mechanics: explosive! And ... this is a class that I had a 
hard time asserting myself with. Besides, I didn't have a 
lot of years behind them". 
 
If previously, Rose insisted on the ("easier") advantage of 
being a woman in her school, in this excerpt she evokes 
her difficulty in establishing herself among a group of 
pupils qualified as "100% male" from several specific 
fields, and with whom she considers that she has little 
difference in age. 

Sandra, another physical education teacher in an 
industrial technical middle school, also underlined a 
difficulty in asserting herself with a class mainly 
composed of boys: 

 
"it is very difficult for me to adapt to such turbulent 
students and, moreover, only boys, since we only have 
boys in middle school […]. I have not yet found the 
solution to succeed in channeling them ". 
 
As Rose, pupils’ deviant behaviors are perceived to be 
exacerbated because of their gender. She extends this 
interpretation of the link between sex and its difficulty, by 
postulating that the latter is shared by the pupils. She 
expresses herself by putting herself in their shoes: 
 
"Wow! Is she the teacher? Have you seen the teacher?  
It's her!" And there, I said to myself: “Wow! It's going to 
be hard!" Because they're like, “Oh yeah! She's  a  young 

woman, she's a woman; we are just guys, it's going to be 
good for her! It'll be nice!" [Ironic attitude]". 
 
Sandra will eventually succeed in establishing herself in 
class and teaching the cuff despite initial apprehensions 
related to these reports and representations: 
 
"Even though I'm a woman, it's going very well [...] it isn’t 
of disadvantage, in quotes, to be a woman in front of a 
male audience." 
 
The testimony of Aurélie, physical education teacher in a 
middle school, also explains the level of difficulty or ease 
in imposing authority through social relations of sex, 
although her interpretation of this link differs from that of 
Sandra: 
 
"There were mixed classes with whom it was going well. 
On the other hand, the classes of boys, it was very 
difficult to manage […] for a woman". 
 
Aurélie then pays attention to her professional outfits and 
to her language register with the pupils in order to recall 
her institutional status as a teacher who legitimizes her 
authority: 
 
"I have always dressed ... [...] never a dress and never a 
skirt in the establishment. Never a cleavage. […] 
Especially in relation to boys. I called myself: "madam" 
instead of "mademoiselle" also, that already poses […] a 
distance ". 
 
Nevertheless, Aurélie also points out difficulties with 
pupils of the same sex. She talks about it in these terms: 
 
"There is the difference in sex. I think a boy ... well we 
both had problems: him, as a man, he had conflicts with 
boys. I, as a woman, had conflicts with, in fact, the girls". 
 
Finally for Isabelle, a physical education teacher with 5 
years seniority in the profession, it would rather be the 
origins that overlap with sex relations to make it more or 
less    difficult    to     impose     their     authority    in    the 



 
 
 
 
implementation of teaching / learning this gesture: 
 
"And then, it's a mixture of cultures and origins too, that 
means that not everyone has the same view of things. 
There are still pupils from other African countries, who for 
them ... women are nothing, in quotes, and therefore, 
who have difficulty understanding authority. Suddenly, 
there were, all the same, a lot of clashes. What made me 
relate was that it was not just with me, but with other 
colleagues as well, young female teachers, with whom it 
was difficult. […] So, the classes are quite difficult, in 
general, but there is one which is particularly unlivable 
and very difficult, which is resistant to authority in 
general, but even more so to female authority. And, I'm 
not the only one, eh! Several colleagues from the 
teaching team with this class have had a lot of problems 
at the start of their profession, just to show authority ". 
 
Thus, for this almost beginner teacher, the difficulties in 
imposing her authority over an audience of male pupils 
are perceived as being linked to a combination of factors, 
gender and "cultures" or "origins". 
 
 
DISCUSSION 
 
The questionnaire data show that the cuff teaching during 
a volleyball sequence was achieved by only 18.6% of 
teachers who opted for volleyball as a specialty in team 
sports in initial training; the main motivational factors for 
not performing this activity were an unpleasant gesture, a 
restrictive technique, fear of failure, lack of mastery of 
gestures, problems with contact with the ball, complexity 
of gestures, and poor achievements in initial training. 
These results confirm our hypothesis which states that: 
teachers' representations of the volleyball cuff: teaching 
depends on the motivational, socio-professional and 
pedagogical factors which were associated with assigned 
tasks. Our observations show that the teaching of 
volleyball is not regularly provided in accordance with the 
official texts, particularly decree n° 84/581 of June 20, 
1984, making compulsory the organization and the 
practice of physical education in all sequences of 
physical education in the Republic of Congo. Volleyball 
was to be taught in middle school in 6th and 3rd year 
classes (INRAP, 2005). Indeed, the development of the 
annual programming of PAS in schools is developed 
either by the coordinator (head of department) or by 
Educational Research Groups (ERG-PE) depending on 
the school. The ERG within an educational establishment 
is called upon initially, to observe the institutional 
prescriptions (respect of program book) by developing 
pedagogical strategies, which take into account the 
activities selected by the State on the one hand and by 
putting in place of procedures and knowledge, used in 
didactic research to build skills. This approach goes hand 
in hand with the official instructions (OI) of the Republic of  
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Congo which stipulate that the annual programming must 
be established at the behest of the coordinator and by all 
teachers who are jointly responsible. Without under-
estimating the difficulties encountered in the collective 
development of such a document, it is necessary to 
establish it on the basis of the official program, program 
of sports events, state examinations and material 
conditions (sports facilities, small equipment, etc.) 
(OI,1970). Therefore, the programs should have a strong 
professionalizing dimension with training content focused 
on the process of transmission-appropriation of practical 
knowledge (Romar and Ferry, 2019). Following this, Gil-
Arias et al. (2021) suggested that physical education 
programs must demonstrate the presence of didactic 
skills, and promote the products trained to design and 
animate teaching situations. In reality, the programming 
of the PAS observed in the pedagogical documents of the 
respondents in the various establishments, was based on 
the availability of equipment. The link between quality of 
infrastructure and teaching of programmed PAS was 
found (Table 3), because schools did not have the 
necessary infrastructure and equipment appropriate to 
volleyball teaching, especially cuff training. 

Results of the present study support the hypothesis 
that teacher’s representations of volleyball cuff’s teaching 
depend on the motivational, socioprofessional and 
pedagogical variables which were teacher’s with 
assigned tasks. Regarding the motivational factors found, 
pleasure was one of them. In this regard, Haye (2012) 
thinks rather that in physical education, "pleasure is not a 
problem, only its absence is a problem" (Haye, op. cit.: 
15-16). The words of this author show that the feeling of 
pleasure, which explains part of the motivation, is the 
effective way to give meaning to teaching. The 
displeasure of cuff teaching being found in 91.42% of the 
teachers, our observations consolidate the remarks of 
Haye (op.cit.), and those of Quennerstedt (2019) which 
testify to an essentially technicist conception of volleyball 
teaching, namely "Teaching volleyball consists primarily 
of teaching subjects to perform basic technical gestures 
(pass, cuff, attack and serve, etc.)". Indeed, the basis of 
volleyball teaching is focused on learning the 
fundamentals (technical gestures). This is why the 
teacher has the obligation to mobilize, maintain the 
interest and motivation of the pupil in the field of task. 
Without losing sight of the goal to be achieved, the 
teacher makes it more pleasant to achieve with his help. 
It is in this perspective that Eloi (2000: 3) thinks that it is 
the quality of the representations (those that the subject 
has of the environment in which he makes but also those 
that the subject has of the environment in which he 
makes but also those of the action), which makes it 
possible or not to achieve the set goal. 

Another obstacle for teachers is pupil’s behavior. This 
is the behavior of the pupils, level of volleyball practice 
deemed insufficient, lack of time to keep pace with the 
learners,  feeling  of not knowing how to do otherwise and  
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management of pupil’s behavior which is not facilitated 
during the cuff teaching. This fact is also found by 
Scrabis-Fletcher and Silverman (2017), Magendie and 
Bouthier (2013) among secondary school students. Thus, 
when we confront the observations with the reference 
theory of Trinquier, which argues that "the analysis of a 
representation, the understanding of its functioning 
necessarily requires a double identification: its content 
and its structure" (Trinquier, 2001:72). Thus, it is possible 
to suggest that the time devoted to cuff teaching is 
insufficient to promote the acquisition of fundamental 
gestures. Given the high effectives noted in the majority 
of classes in Congolese middle schools, one assumes 
that the practice time allotted to each learner is 
insufficient to ensure the acquisitions. This low rate of 
practice time available to learners is explained by the 
nature of activities retained by teachers during the 
volleyball sequences which are, centered on gymnastics 
and athletics, as Mviri points out (2018). During the 
observation of 42 physical education lessons, the author 
notes only 16 included sequences focused on volleyball 
and only 4 were assigned as cuff learning. However, the 
interpretation of reasons linked to valuation and 
devaluation mentioned by the teachers is difficult 
because this appreciation is subjective. In fact, we do not 
have access to the feelings of these, moreover, one with 
regard to the valuations; it would take an implication of 
pupils to find out whether it is automatic or thoughtful 
encouragement, the former not being credible on 
teachers. When we compare what is observed as the 
teachers’ reasons for their actions, we note a Pygmalion 
effect (Al-Tawel and Al-Ja’afreh, 2017; Rosenthal and 
Jacobson, 1969). Physical education teachers who have 
low expectations of learners tend not to put in place 
pedagogical practices to deliver a course on their 
schools’ cuff volleyball (Silva et al., 2020), thus reducing 
the chances of learning and learning. Finally, our physical 
education teachers have their own ability to teach this 
gesture. 

Our results also showed that the physical education 
teachers who chose volleyball as an option during initial 
training constituted 18.6% of the total teachers who 
taught the cuff gesture (Table 2), notwithstanding their 
inclusion in the timetables, at the rate of two hours per 
session and twice a week. This suggests the intervention 
of teachers specializing in volleyball in schools in order to 
relieve non-specialists of this teaching, an approach 
which is not possible. However, we understand why the 
majority of these teachers were in favor of removing 
volleyball from the middle school curriculum due to poor 
learning. By the way, in Europe during PAS courses, pre-
professionalization already confronts the supervisor with 
real situations coming into questioning more theoretical 
aspects of training (Backman and Barker, 2020; Milos et 
al., 2019). The transition to the status of trainee teacher 
from the first year of training in physical education 
teaching induces a complexity of process; by  highlighting  

 
 
 
 
a system of standards, it upsets certain conceptions of 
teaching and leads the trainees to build new knowledge, 
plural and combined in action (Sood Al-Oun and 
Shaddad Qutaishat, 2015), absence of practice of some 
PSAs by physical education teachers is a sad reality in 
Congo. However, according to Gil-Arias et al. (2021) it is 
by practicing PSAs that we build knowledge. Indeed, the 
training transmits often representations which can be in 
competition with the initial representations; it follows 
difficulties in terms of the acquisition of knowledge. While 
it is therefore undeniable that they are of capital 
importance, we cannot however hide some other 
parameters which will influence and participate in the own 
development of learning (Therriault et al., 2011). 

Therefore, the concept of competence, often discussed, 
needs to be clarified. In our study, it takes place with the 
level of initial training (Table 4) and seniority in the 
teaching profession (Table 4). From a general point of 
view, De Ketele (1985) emphasizes its inclusive and 
finalized dimension. Competence, by updating in a 
complex practice and by mobilizing prior knowledge and 
know-how, transforms them and develops attitudes and 
skills to become, oriented towards the purposes of 
teaching. Perrenoud (1995) refines this definition by 
specifying that competence mobilizes heterogeneous 
cognitive resources: patterns of perception, thought and 
action, intuitions, values, representations, knowledge, 
etc. This set is combined in a problem-solving strategy at 
the cost of reasoning made up of inferences, 
anticipations, evaluation of possibilities and their 
probability of success. More specifically, during the 
teaching-learning process, the professional skills of 
teachers cover plural knowledge used in the planning, 
organization, and cognitive preparation of the session 
and in the practical experience resulting from interactions 
in the classroom. This knowledge is crossed by a strongly 
affective dimension (Ferry, 2018). Indeed, outside the 
presence of pupils, the teacher is led to question his own 
relationship to knowledge; within the framework of 
interactions in class, he must also manage the reactions 
of the group, anticipate possible drifts and distance 
himself from his own emotions when the situation 
particularly affects him. Finally, knowledge integrates a 
social dimension because, during the training process, 
exchanges with different actors (trainees, trainers, etc.) 
participate in professional construction. It is at this level 
that other types of knowledge (about and for action) are 
to be built for oneself and with others.  

Thus, the achievement of the cuff teaching by teachers 
is dependent on the expectation of competence. It has 
been indicated for this purpose that in terms of self-
knowledge, the feeling of competence or personal 
efficiency, “I can teach the gesture because I feel 
competent to carry it out” is an important component 
(Bandura, 1990). These elements reinforce the idea that 
the choice in teaching technical skills for our teachers is 
made  on  the  basis of knowledge of their "representation  



 
 
 
 
of competence". However, according to Connell et al. 
(1994), competent feeling in an activity would not be a 
determining factor in choosing a PSA. These comments 
reinforce those of Délignières and Garsault (1991): "the 
fact that a subject feels competent in an activity will 
certainly encourage him to continue it". The feeling of 
competence is thus considered as an important 
component among the determining factors in a choice 
education. Another reason of score sequences centered 
on cuff volleyball is lack of time; it is the main reason to 
promote the acquisition of this gesture. The participants 
also indicate among other obstacles the feeling of not 
meeting the expectations of the scholar institution. 
Indeed, it appears that the institution requires bringing 
learners to a practice level 2 according to the codification 
of the French Federation of Volleyball for beginners, 
without being able to provide the hours necessary to 
achieve this. Consequently, the teachers do not take the 
time to set up learning tasks that would be more 
favorable to the acquisition of gesture by the learners, nor 
to produce feedback that would further develop the skills, 
but prefer to go quickly to complete the programs. The 
result is that learners are not exposed to sufficient 
amount of input and do not perform activities that would 
allow the in-depth processing of this input which further 
hinders acquisition. In addition, management time 
becomes more complicated when it is crossed with the 
management of pupil behavior. Discipline is a central 
element in the discourse of the teachers observed and 
seems to partly explain their choices. We can therefore 
see the importance of taking a step back from the 
representations that we construct about teachers in the 
face of their involvement in order to be able to set up 
practices consistent with the Trinquier’s theory. With 
regard to the other difficulties encountered by the pupils, 
the return of the ball was cited by the teachers. This 
obstacle is also underlined by Osborne et al. (2016). 
According to these authors, students often hit the ball on 
the left or right parts of the landing plate because of its 
poor formation (presentation of the outer sides of the 
forearms instead of the inner parts). This learning is 
fundamental and constitutes a major achievement for the 
practice of volleyball at a high level (Degrenne, 2019; 
Langlois, 2018) and takes a lot of time (2 to 3 lessons 
depending on the size of the class). To remedy this, it 
would then be advisable to increase the number of 
groups within the class and also the number of balloons. 
In the context of poor sports equipment in schools in the 
Congo, only a significant contribution from the state can 
substantially improve the conditions for learning this 
volleyball cuff gesture. 

Finally, from the analysis of corpus of our interviews, it 
emerges that the representations on the cuff volleyball 
among the physical education teacher impact pedagogical 
relations and reinforce the construction of differences 
between the sexes. Indeed, as Guichard-Claudic and 
Kergoat (2007: 3) note, "it is on the body that we base the  
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idea of skills specific to each sex". In addition, since 
authority is perceived according to some representations 
as a male competence, it is associated with bodily 
characteristics also represented as male, an observation 
which remains consistent with those resulting from other 
studies (Ananga, 2021; Nuria et al., 2018). The gendered 
body thus appears, through our results, as a social 
element to be carefully staged (Butler, 2005; Verscheure 
et al., 2006). In short, the results of the representations of 
our teachers suggest that social relations of sex are 
perceived as having to be thwarted, overcome or 
deconstructed in order to found “professional 
competence” (Prairat, 2012). This is a set of pedagogical 
strategies deployed by physical education teachers to 
"manage impressions" (Goffman, 1996) and their own 
representations of the skills involved in cuff teaching. 
These strategies involve establishing institutional order 
by negotiating the success of this power, or "statutory 
authority" endowed by the educational institution (Mayeko 
and Brière-Guenoun, 2019). In addition to strategies for 
neutralizing the gendered body, some teachers in our 
study accentuate the skills gap in age in order to 
consolidate their non-dominant position, by playing on 
this other system of unequal social relations (Bessin and 
Blidon, 2011). Others prefer attitudes or behaviors that 
compensate for gendered representations. They express 
that they are not "afraid" of the mistrust placed on them 
as regards to the supposed physical strength of their 
male counterparts by "asserting themselves immediately" 
in order to prevent gendered representations from 
continuing. All of these strategies aim to bring together 
the conditions allowing them to move towards 
educational authority by taking into account their 
representations towards the volleyball, particularly the 
cuff technique. 

However, certain precautions should be taken into 
account when interpreting the results presented. The type 
of questionnaire constructed to identify teachers' 
representations was based on a hybrid questionnaire. If 
according to Abric (1997), this tool has the advantage of 
borrowing other methods in the context of work on social 
representations, Nachmias and Nachmias (1996) (1996) 
maintains that the open questions used present a certain 
number of drawbacks, linked in particular to the fact that 
the information collected may be too dispersed. In 
addition, the use of open-ended questions teaches that 
many answers can be fuzzy, incodable. However, the 
free association method advocated by Abric constitutes a 
compromise about the choice of open / closed questions, 
through the "open-ended" questions that we used in this 
survey. In addition, a second weakness of the study is 
the small number of subjects (n = 86); this does not 
authorize the generalization of the conclusions obtained 
to the entire population of physical education teachers in 
the Congo. The third limitation is that participation in the 
study was strictly voluntary. Again, there is a good chance 
that  the  teachers  must  be  motivated  by  their  practice  
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participated, to the detriment of the less enthusiastic 
teachers, and therefore the most likely not to teach the 
headline during the volleyball lessons. These limitations 
do not, however, completely affect the power of the 
observations. However, this study has the merit of having 
addressed the evaluation of the representations of 
physical education teachers in black Africa regarding the 
teaching of volleyball cuff. In addition, our experimental 
work followed protocols similar to other previous studies 
on representations (Al-Tawel and Al-Ja’afreh, 2017; 
Castejon and Giménez, 2015). 
 
 
Conclusion 
 
The study concludes that in volleyball cuff’s teaching 
during physical education lessons, teachers’ knowledge 
of representations is essential. Our results highlight 
seven main reasons and obstacles for teachers: lack of 
time, lack of material, lack of space, excessive numbers, 
perception of pupils, seniority in the teaching profession, 
and level of initial training. Even if some teachers have a 
significant personal connection to the knowledge to be 
taught, the majority of them present themselves as 
teachers working in a relatively difficult ecological and 
educational context. Their representations highlight 
pedagogical misunderstandings, that is to say differences 
in representation. They participate in socio-professional, 
motivational, ecological and didactic variables, by acting 
on practices. By reinforcing, neutralizing, colliding, or not 
meeting, they hinder or on the contrary help the process 
of teaching this technical gesture. 
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This research focuses on criticism and praise in Arabic literature, history and poetry towards those in 
charge of the scientific movement in the Medieval Era. The research method was theoretical and 
qualitative. Many poets and scholars praised the rulers and sultans who established mosques and 
other educational institutions (madrasa-s) based on endowments, which had a role in sciences, 
intellectual and religious renaissance. They were subject to criticism or praise for their work or the 
educational role they followed. The topics of praise to the ulama centered on, their diligence and 
dissemination of science, as well as of their behavior and moral manners. On the other hand, the 
criticism of poetry centered on the mistakes of some scholars, their scientific stances in religious 
matters and criticizing scholars of the sultans for their attitudes in serving the rulers. Poets were also 
interested in criticizing scholars (ulama) who moved away from the path of morality, virtue, and shari‘a, 
and who lead the teaching without qualification or mismanagement of the educational process; and 
therefore do not preserve the rules of morality in lessons, education or discussions, and their lack of 
good morals towards students. 
 
Key words: Arabic literature, criticism and praise, science and scholars, rulers and sultans, Medieval Era. 

 
 
INTRODUCTION 
 
Scholars (ulama) had the main position in the educational 
and religious life in medieval Islamic history. Students' 
sessions were organized according to topics and 
specialties, besides they were known by scholars' names 
or by their educational topic. So, students were not 
affiliated to the educational institutions but rather to their 
scholars, known by their fame. In consequence, scholars 
were considered the first reference in the educational 
activities of the medieval ages. After the spread of 
madrasas   and    other   educational    institutions   which  

became reliant on funding from endowments of rulers, 
Sultans and wealthy benefactors, scholars were 
connected with the endowments and their owners. So, it 
was usual to see that scholars were divided between the 
loyalists of the authority (Scholars of the Sultans) and 
being independent scholars in work and opinions. Thus, 
scholars had increased their strength and leadership 
position not only in their performance as teachers, but 
also in the management and educational activities of 
madrasas. 
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Unfortunately, with the political, economic and social 
changes and developments, corruption started to spread 
in the educational institutions, especially in the late 
Mamluk era (since the late fourteenth century) in Egypt 
and the Levant. 

Both rulers and scholars needed to support and help 
each other; the rulers needed to legitimize their authority 
with the support of scholars, while scholars were 
competing for religious, educational and administrative 
posts under the rulers.   

This was one of the most important and notable factor 
that led to the extent of corruption phenomenon and to 
taking over the endowments-funds for personal interests, 
which was known by several labels in that period, such 
as: "al-badhl”, "al-barṭīl, al-sa‘i" (bribery) and the pursuit 
of rulers and sultans to obtain important posts in 
madrasas and other educational and religious institutions, 
and even in judicial posts as well. Anyone who wanted a 
post in madrasa or the judiciary, paid money depending 
on the importance and status of the posts (Ahmad, 1979; 
Mahamid, 2013: 113-129). 

As a result, the scholars of authority (‘ulama’ al-sulta) 
and those close to them dominated the scientific 
movement in schools and waqf institutions, and those 
scholars were exposed to criticism by other scholars, 
such as Sheikh ‘Izz al-Din ibn ‘Abd al-Salam (d. 660 AH/ 
1262 AD) and Ibn Taymiya (d. 728 AH/1328 AD), who 
were not close to rulers and wielded no political influence. 
Scholars, writers and poets also wrote a lot to describe 
the educational activities at this point, either praising or 
criticizing to reform things, or as a way to deter the 
corrupt people in this field, by criticizing or mocking them 
and exposing their actions contrary to religion and law. 
The majority of scholars were proficient in poetry and 
Arabic language with its branches, in addition to their 
involvement in religious subjects. Thus, this research 
mainly focuses on the subject of criticism and praise, the 
aspects associated with the educational activities, such 
as scholars, endowments and even contributors for 
constructing religious and scientific institutions. 
 
 
OWNERS OF MADRASAS AND RELİGİOUS 
İNSTİTUTİONS BETWEEN CRİTİCİSM AND PRAİSE 
 
Many poets and scholars praised the rulers who 
contributed in establishing madrasas and specified 
endowments for funding and maintaining them. In their 
historical writings, Muslim historians described these 
educational and religious institutions, their importance, 
impact on the spread of religious sciences, the fight 
against "bid‘a" and all that contravene the instructions of 
the Qur'an and the Sunna. So, the laudation and praise 
for those contributors of charity appeared in poetry, 
prose, and their biographies. For example, ‘Imad al-Din 
al-Isfahani was a teacher in Damascus and an advisor to 
Sultan  Nur  al-Din  Maḥmud  bin  Zengi  (d. 569 AH/1174  
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AD), and then to Sultan Salaḥ al-Din al-Ayyubi (d. 589 
AH/1193 AD). Isfahani praised Sultan Maḥmud bin Zengi 
and Salaḥ al-Din al-Ayyubi for their policy that benefited 
the Islamic religion, building schools in order to spread 
religion and revive the Sunna, and fighting "bid‘a" and " 
Shi‘a" in Syria and Egypt (al-Maqdisi, 1991, 1:288).  

When Sultan Najm al-Din Ayyub (d. 647 AH/1249 AD) 
ruled Egypt and Syria in the late Ayyubid era, he built a 
school in Cairo known as "al-Saliḥiyya", and arranged 
lessons for jurists of the four doctrines in 641 AH/1243 
AD. Al-Siraj al-warraq praised and bragged of its status 
as the superiority of "al-Nizamiyya" madrasa in Baghdad 
(Ibn Iyas, 1983, 1/1: 272-273; Al-Suyuti, 1968, 2:263). In 
the Mamluk era, building madrasas and their endowments 
were increasing and the educational movement that 
established on Sunni doctrinal grounds spread out, as 
well as competition in this field increased. Shams al-Din 
ibn al-Sayigh praised the Mamluk Amir Sarghatmush 
when he established a madrasa in Cairo in 757 AH/ 1356 
AD, for its status and importance (Ibn Iyas, 1983, 
1/1:555; al-Suyuti, 1968, 2:268; al-Maqrizi, 1997, 4:228).  

Moreover, al-Shihab ibn abi Hijla praised the Mamluk 
leader Shikhu for building the Sufi "khanqah" and a 
mosque in Cairo in 757 AH/1356 AD, and Shikhu was 
one of the most dignified princes and actually the most 
well-known for his good deeds and love for scholars, 
righteous and Sufis. He contributed in many abundant 
endowments for knowledge sessions and scholars of the 
four doctrines (Ibn Iyas, 1983, 1/1:557-558; al-Suyuti, 
1968, 2:266; al-Maqrizi, 1997, 4:220). In addition, Sultan 
Hasan (d. 762 AH/1361 AD) was praised and 
congratulated by the writer Ibn Nubata, when he built his 
madrasa in Cairo to serve the four Sunni doctrines with 
its mosque, and he became one of the masterpieces of 
what were built in the Mamluk state (Ibn Iyas, 1983, 
1/1:559-561). The Egyptian writer Ahmad Ibn al-‘Attar 
also praised the Mamluk Sultan al-Zahir Barquq (d. 801 
AH/ 1399 AD) when he finished building his madrasa "al-
Zahiriyya" and its facilities in 788 AH/1386 AD, which 
included several institutions and architectural building in 
Cairo, including the madrasa itself, the mosque, the 
khanqah and the dome (al-Suyuti, 1968, 2:271; Ibn Iyas، 
1983,1⁄2:351-373).  

On the other hand, some contributors in such 
institutions faced some kind of criticism for what had 
been shown as corruption or dysfunction in their 
charitable work. For example, the Mamluk Sultan Al-
Mu’ayyad Shikh (d. 824 AH/1421 AD) was exposed to 
criticism and ridicule for his controlling of some buildings 
and facilities in Cairo in order to build his mosque in 818 
AH/1415 AD, including the doors of Sultan Hasan’s 
madrasa and others. Later on, one of the mosque's 
minarets fell down, which make people mocking him for 
his approach in obtaining funds for building the mosque 
illegally (Ibn Iyas, 1983, 2:20-21, 31, 35-36; Ibn Taghri 
Birdi, 1970, 14:43-44, 75-76; Ibn al-ʿImad, 9, 1992: 212; 
Al-Suyuti, 1968, 2:272-273).  
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SCHOLARS BETWEEN PRAİSE AND CRİTİCİSM 
 

Scholars (ulama) formed the link between the common 
people on one hand, and the upper class of rulers, 
Sultans and other people of power on the other. Some 
scholars who were heads of religious posts in the ifta’, 
the judiciary, teaching and preaching, and some also had 
administrative and hisba (market) posts. Therefore, 
ulama were the focus of everyone's attention, for their 
manners, habits, knowledge and performance in these 
public and private posts. It is natural that they were 
exposed to either criticism and censorship or praise by 
everyone. After the increase of scholars of Islamic 
doctrines for reviving the Sunna and the religious 
sciences because of intellectual and doctrinal conflicts up 
until the end of the first Abbasid era, rivalries between the 
Sunnis themselves remained with the emergence of Sufi 
movements, and conflicts over posts with the spread of 
the madrasa, religious and educational institutions and 
endowments. A lot of examples of those scholars and 
their criticism or praise can be shown, especially in the 
late medieval ages. 

For example, Abu Hamid al-Ghazali (d. 505 AH/1111 
AD) reached a high status in religious sciences and 
education, but this did not prevent him from being 
exposed to many different situations from scholars 
between supporters and opponents, and between 
criticism and praise for his ideas and religious views. 
Actually, al-Ghazali was criticized for his rational views of 
the Ash‘ariyya thought, asceticism and Sufism.  On the 
other hand, he was praised for some of his religious 
writings, such as his book "Ihya’ ‘Ulum al-Din". Also, he 
wrote many books attacking philosophers and Shi‘ites 
such as: "Maqasid al falasifa" and "Iljām al-‘Awām ‘an ‘Ilm 
al-Kalām". In his book "Tahāfut al-Falāsifah", he refuted 
the Greek Philosophy and their ideas, and he attacked 
Shi‘ites and their ideas and beliefs in the book of "Fada’ih 
al-Batiniyya" (Al-Ghazali, 2020: 16-30). 

Sheikh al-‘Izz Ibn ‘Abd al-Salam (d. 660 AH/1262 AD) 
was one of the greatest scholars called as Sheikh al-
Islam and Sultan al-‘Ulama. Many historians had praised 
him by writing his biography, such as Ibn Iyas for 
example, which says: "he is famous in teaching 
knowledge, promotion of virtue, prevention of vice and he 
is harsh with Sultans and rulers. He actually learnt from 
Sheikh Fakhr al-Din Ibn ‘Asaker, he had miraculous 
dignity and he learnt to be Sufi from Shahab al-Din al-
Suhrawardi...” (Ibn Iyas, 1983, 1/1:317-318; ibn Qadi 
Shuhba, 1979, 2:137-140; al-Isnawi, 1987, 2:84-85; al-
Maqdisi, 2002: 330; Ibn Taghri Birdi, 1999, 7; Al-Dhahabi, 
1999).  Also, Sheikh Muhyi al-Din al-Nawawi (676 
AH/1277 AD) was one of the most famous of the Shafi‘i 
ulama in Damascus, he died at the age of forty-five 
years, and had reached a high status in his religious life 
and sciences. He was one of the diligent and leading 
imams; some scholars praised him for his diligence in the 
judiciary, fiqh, teaching and writing books (Ibn Iyas, 1983, 
1/1:364; Ibn  Qadi  Shuhba,  1979,  2:194-200;  Al-Isnawi,  

 
 
 
 

1987). Sheikh Zayn al-Din Ibn al-Wardi mentioned the 
descriptions and titles of al- Nawawi, which referred to his 
status saying: "Sheikh al-Islam, al-ʿalim, al-zahid, al-
rabbani, he had an exclusive biography about his 
personal sciences, writings, belief, certainty, piety, 
asceticism and conviction" (Ibn al-Wardi, 1996, 2:219). 

Sheikh Taqiy al-Din Ibn Daqiq al-‘Id (d. 702 AH/1302 
AD) was a prominent scholar in his time, and his death in 
Egypt was heartbreaking for scholars, as he was 
described by al-Subki: "Sheikh al-Islam who is al-ḥāfiẓ, 
al-zahid, al-wariʿ, al-nnasik, al-mujtahidand al-muṭlaq, he 
was fully experienced in religious sciences, he also 
combined between science and religion..." (al-Subki, 
1968, 9:207-249; al-Isnawi, I, 1987: 317-320; al-Isnawi, 2, 
1987: 102-106; Ibn al-Wardi, 1996, 2:244; al-Shukani, 2, 
1998: 229-232; Ibn Iyas, 1983, 1/1:411-412; Ibn Qadi 
Shuhba, 1979, 2:299-302). He was praised by Al-Suyuti, 
the Tunisian Imam al-Maliki Ibn al-qawbaʿ and Sheikh 
Sharaf al-Din Muhammad al-Qusi for his high degree in 
diligence, his reaching to the top level of science in his 
time, his writings, moral advantages and religious and 
scientific status (al-Suyuti, 1968, 1:317-320; al-Isnawi, 
1987, 2:103; al-Subki, 1968, 9:210).  

As for the scholar Taqiy al-Din  Ibn Taymiya (d. 728 
AH/1328 AD), a lot of controversy was raised around him 
in his life as well as after his death, between supporters 
and opponents for his dealing in some situations and for 
some of his fatwas, which are due to his tough and 
controversial views among many scholars (Ibn Hajar al-
‘Asqalani, 1993, 1:144-160; Al-Nu‘aymi, 1988, 1: 32, = 
33, 211, 2:214-215; Al-Shukani, 1998, 1:64-65). Despite 
that, when he died, his funeral was massive, and it was 
estimated by two hundred thousand funeral-goers, that 
showed his distinguished status in his time. Besides, he 
was given an elegy and praised by groups of scholars 
and writers, including Ibn al-Wardi, al-Shukani, al-
Dhahabi and others, who described him to be 
distinguished and that he had high scientific ability and 
status (Ibn al-Wardi, 1996, 2:275-279; Al-Nu‘aymi, 1988, 
1:75-77; Ibn al-ʿImad, 1992, 8:142-150; Ibn Taghri Birdi, 
9, 1970: 271-272; Ibn Kathir, 14, 1988: 135-140; Al-
Shukani, 1998, 1:63-72). Ibn Taymiya was also praised 
by the historian and scholar Ibn Kathir, who had a good 
relationship with him since childhood. Ibn Kathir 
respected, appreciated, praised him in his biography, and 
also cited praise for him from the poetry of Sheikh Ibn al-
Zamalkani (Ibn Kathir, 1988, 14:137, 139; Ibn al-Wardi, 
1996, 2:278). 

The Andalusian Imam and scholar Athir al-Din 
Muhammad al-Ghirnaṭi (d. 745 AH/1344 AD) was well 
known for his stay in Egypt, where he learnt from senior 
scholars until he surpassed them in his time. He was 
proficient in science, grammar and poetry, and he wrote 
venerable books. Besides, he was a great poet as usual 
for the emigrated Andalusian scholars to the Levant. He 
received much praise and elegy after his death for his 
scientific and literary status from many historians and 
scholars,  such  as  Salah  al-Din  al-Ṣafadi,  Ibn Iyas and  



 
 
 
 
others (Ibn Iyas, 1983, 1/1:501-502). The historian 
Shams al-Din Muhammad Ibn ‘Abd-Allah al-Dhahabi (d. 
748 AH/1348 AD) was considered as critic by many 
previous scholars, where he actually was not fair in their 
biographies, and he mentioned this in his writing whether 
it was praise or criticism, for their scientific and religious 
positions. Taj al-Din al-Subki mentioned in his biography 
of al-Dhahabi that he was the top of hadith's scholars and 
one of the four protectors of hadith in that era. Al-Subki 
said in his book "Tabaqat al-Shafi‘iyya" that al-Dhahabi 
has no counterpart, and he was the gold of the era 
literally and actually, as if the nation was gathered and he 
saw it, then began to write about it (al-Subki, 9, 1968: 
101). Al-Dhahabi learnt hadith at a young age from senior 
scholars of hadith in several places in the Syria, Egypt 
and Mecca. He also left a rich legacy of historical writings 
and classifications, biographies, hadith and other 
sciences; the most notable of his book was "The History 
of Islam". When he died, al-Dhahabi received praise and 
eulogy from many of his students such as Taj al-Din al-
Subki and others (al-Subki, 1968, 9:100-123; Ibn Kathir, 
1988, 14:225; Ibn Hajar al-‘Asqalani, 3, 1993: 336-338; 
Al-Nu‘aymi, 1, 1988: 78-79; Ibn al-ʿImad, 1992, 8:264-
268; al-Isnawi, 1987, 1:273-274; Ibn Taghri Birdi, 10, 
1970: 182-183). 

As for the Shafi‘i scholar Taj al-Din al-Subki (d. 756 
AH/1355 AD), he was a descendant of senior scholars 
who had many religious posts in judiciary and teaching in 
Egypt and the Levant. When he died, he received praise, 
honor, and eulogy from the writer Sheikh Jamal al-Din Ibn 
Nubata (Ibn Iyas, 1983, 1/1:556-557). Also the famous 
historian and scientist Salah al-Din  bin Aybak al-Safadi 
(d. 764 AH/ 1363 AD), received praise and eulogy from 
many scholars when he died, such as Ibn Nubata al-
Masri who mentioned al-Safadi's knowledge, virtues and 
writings, including the historical books" al-Wafi bil-
Wafayat", "Aʿyān al-ʿAṣr wa-Aʿwān al-Naṣr" and other 
writings (Ibn Iyas, 1983, 1/2:7; Ibn Qadi Shuhba, 1979, 
3:119-121). 

The family of Ibn Jamaʿa was famous for its high status 
in religious matters and posts in the judiciary and 
teaching in the Levant and Egypt, among them are ʿIzz 
al-Din ʿAbd al-ʿAziz Ibn Badr al-Din Ibn Jamaʿa (d. 767 
AH/1366 AD) (Salibi, 1958:97-109).  He was a religious 
scholar, strict in Shariʿa matters, virtuous from bribery 
and took nothing from Sultans and rulers; he even left his 
post in the judiciary to avoid suspicions of bribes. Some 
writers praised him for his posts and lack of closeness to 
the rulers. ʿIzz al-Din Ibn Jamaʿa was a virtuous scholar, 
and he taught hadith, fiqh, ifta', speechify and took over 
the judiciary in Egypt. He followed the approach of his 
father, Badr al-Din Ibn Jamaʿa (Ibn Iyas, 1983, 1/2:32; Al-
Suyuti, 1968, 1:359; Ibn al-ʿImad, 1992, 8:358-359; Al-
Shukani, 1998, 1:359-360; Ibn Qadi Shuhba, 1979, 
3:135-138). 

Additionally, the descendants of Ibn Jamaʿa were 
distinguished by chastity and virtues, who  emerged  from  
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Burhan al-Din Ibrahim Ibn Jamaʿa (790 AH/1388 AD). He 
voluntarily removed himself from the post of the judiciary 
several times to get away from authority, and then he 
returned after the Sultan appeased him.  He had religious 
and educational posts in Jerusalem, Egypt and 
Damascus, ended up to be the leader of scholars and he 
was well-loved by people.  He was a good public 
speaker, teacher, judge, and then became sheikh al-
sheikhs of Sufism in Damascus, as mentioned by Mujir 
al-Din al-‘Ulaymi al-Hanbali (Al-‘Ulaymi, 2, 1999: 186-
187; Ibn Hajar al-‘Asqalani, 1, 1993: 38-39; Ibn Iyas, 
1983, 1⁄2:142; Al-Suyuti, 1968, 2:161; Ibn Taghri Birdi, 
1970, 11:314-315; Ibn Qadi Shuhba, 1979, 3:188-190; 
Ibn al-ʿImad, 1992, 8:533-534; Salibi, 1958). 

The nicknames mentioned by historians about the 
description of some scholars were a sign of their status, 
elevation for their posts, respect for them as an 
expression of praise and thanks for their status, and a 
tribute by poets, writers and historians. Ibn Iyas described 
the scholar Akmal al-Din Muhammad al-Babarti al-Rumi 
al-Hanafi in his biography (d. 786 AH/1384 AD), for 
example, he praised him for his virtue and advantages in 
science and his high status, where they offered him posts 
of the judiciary and he refused them. Ibn Iyas referred to 
him by several names, such as "unique of his time, 
shaykh al-shuyukh, he was an Imam, a virtuous scholar, 
proficient in science, a good ascetic, a religious scholar, 
refusing to get senior posts " (Ibn Iyas, 1983, 1/2:351-
353; Al-suyuti, 1968, 1:471). Abu Hafs Siraj al-Din ʿUmar 
Ibn Raslan al-ʿAsqalani al-Shafiʿi (d. 805 AH/1402 AD) 
received similar descriptions and nicknames such as: 
riʾasat al-ʿilm, baḥr al-ʿulum, farid ʿaṣrihi wa-waḥid 
dahrihi. The scholar Ibn Hajar al-ʿAsqalani recited a 
lengthy poem highlighting his religious, scientific, and 
moral ethics (Al-Suyuti, 1968, 1:329-335; Ibn Iyas, 1983, 
1/2:674-675; Al-Sakhawi, 1992, 6:85-90). 

As for Zayn al-Din ʿAbd al-Rahim al-ʿIraqi (d. 806 
AH/1403 AD), when he died, he received praise and 
eulogy from his pupil Ibn Hajar al-ʿAsqalani in a poem to 
honor him and maximize his scientific and educational 
status. Al-ʿIraqi had been described by historians and 
people of his time with several qualities that indicated his 
status in the science of hadith, classification and 
preservation (Ibn Iyas, 1983, 1/2:692; Al-Suyuti, 1968, 
1:360-362). Besides, when Shihab al-Din Ahmad Ibn 
Hajar al-ʿAsqalani (d. 852 AH/1449 AD) died, he received 
praise and eulogy, where great sadness prevailed among 
his peers from scholars, writers and poets. Ibn Hajar al-
ʿAsqalani was knowledgeable in many fields of literature, 
poetry and religious sciences, and excelled in hadith’s 
sciences. He wrote many books, including: "Sharḥ al-
Bukhari", "al-Iṣaba fi Tamyiz al-Ṣahaba", "al-Durar al-
Kāmina" and others. Historians and biographic, including 
Ibn Taghri Birdi, IbnIyas and others, had concurred in  the 
descriptions and nicknames of Ibn Hajar al-‘Asqalani, 
which he obtained through his numerous posts and 
scientific  and  religious status (Ibn Taghri Birdi, 15, 1970:  

https://en.wikipedia.org/wiki/Kitab_al-Wafi_bi%27l-Wafayat
https://en.wikipedia.org/wiki/Kitab_al-Wafi_bi%27l-Wafayat
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532-534; IbnIyas, 2, 1983: 268-271; Al-Suyuti, 1968, 
1:363-364; Al-Sakhawi, 1992, 2:36-40; Ibn al-ʿImad, 9, 
1992: 395-399; Al-Shukani, 1998, 1:87-92). 
 
 
CRİTİCİSM OF SCHOLARS ABOUT THEİR 
CLOSENESS TO RULERS AND AUTHORİTY 
 
There were some scholars who came close to rulers in 
order to get religious and scientific posts, which made 
them subject to criticism by many other scholars who saw 
them as "Scholars of Sultans" (ʿulama’ al-salatin). For 
example, Ibn ʿAbd al-Birr mentioned many hadiths, 
narrations and poems about scholars' getting close and 
coming to Sultans and rulers, for example the Hadith: 
"two types from my nation if they be good, then all people 
will be good: princes and jurists", and also from the 
sayings: "the worst princes are the farthest from scholars 
and the worst scholars are the closer to the princes" (Ibn 
ʿAbd al-Birr, 2008, 1:331-354; Ibn ʿAbd al-Birr, 1994, 
1:631-647). 

In addition, many scholars had written about getting 
away from authority because of its negative effects and 
faring away from shariʿa. For example, al-Suyuti 
classified a book in this field, titled: "ma rawahu al-asaṭin 
fi ʿadam al-majiʾ ila al-ʾumaraʾ wal-salaṭin" (what the 
legends narrated badly about coming to the princes and 
sultans), in which he listed many prophetic hadiths and 
relics about good predecessor in this field of entering into 
the palaces of princes and sultans, because that might 
make scholars to be silent about the vices and 
impoliteness of the rulers, besides trying to satisfy those 
rulers over the right of shariʿa matters and manners. He 
also warned about the phenomenon of coming close to 
princes and sultans (Al-Suyuti, 1991:67-70). 

In the second era of the Mamluk state, corruption 
spread due to the political, military and economic 
conditions, so the phenomenon of "scholars of authority" 
began to increase among rulers and sultans, some of 
manifestations of corruption were: bribery, taking over the 
endowments and funds and increasing in their collection 
arbitrarily by judges and princes, who used their posts in 
the administration of State Affairs, judiciary, endowments 
and schools singly. For example, the judge al-Harawi 
assigned for himself more governorship deputies than his 
predecessor al-Bulqini judge in order to take over all 
matters; they numbered about twenty deputies. In this 
way, he contradicts with the previous judge.  Moreover, 
he followed a certain type of clothing and riding in 
processions, which was contrary to the custom in the 
conduct of judges followed in Egypt (Al-Maqrizi, 6, 1997: 
432, 463, 468, 483; 7, 269). Thus, al-Harawi continued 
this course, taking advantage of the Sultan's respect and 
appreciation for him, until many people began to see this 
as derogation and a violation of customary morals, which 
was unworthy of the judges. So, people often filed 
complaints and submitted grievances to the  Sultan,  until  

 
 
 
 
the Sultan changed his view  of  al-Harawi,  then  he  was 
deposed in 822 AH/1419 AD (Ibn Iyas, 1983, 2:44-45; Al-
Suyuti, 1991, 2:173-174; Al-Maqrizi, 1997, 6:471-472). 
 
 
CRİTİCİSM AND PRAİSE FOR EDUCATİONAL 
CİRCUMSTANCES, TEACHİNG TECHNİQUES AND 
METHODS 
 
Scholars and poets did not hesitate to criticize or satirize 
whatever they saw as deflecting from virtue of morals and 
shariʿa. The Andalusian writer and poet Shihab al-Din Ibn 
Abi Hijla (d. 776 AH/1375 AD) had written "Diwan al-
Ṣababa fi Akhbar al-ʿUshshaq" and other poetic and 
literary works; he always criticized many scholars (Ibn 
Iyas, 1983, ½,:146; Ibn Hajar al-ʿAsqalani, 1993, 1:329-
331). Criticism and mockery were also directed to those 
who got high posts without having the required 
qualifications and those who were known for their lying 
and not applying religion and its manners, for example 
Najib al-Din Ibn al-Shuqayshiqa (d. 656 AH/ 1258 AD), 
who was famous for lying and weakness of his religion 
(Al-Nuʿaymi, 2, 1988: 80-81; Ibn al-ʿImad, 1992, 7:492; 
al-Maqdisi, 2002: 307). 

Criticism and ridicule were also directed to the scholar 
ʿAlam al-Din al-Isnwi (d. 777 AH/1376 AD), who came to 
power in Egypt without having sufficient knowledge and 
qualification (Al-Maqrizi, 4, 1997: 394). There were 
inordinate competition for getting high posts among the 
educational and religious leaders in Egypt and the 
Levant. For example, Ibrahim Ibn al-Miʿmar satirized the 
judge Taqiy al-Din al-Subki (d. 756 AH/1355 AD), who 
moved from Egypt to Syria, and took up the Shafiʿi 
jurisdiction in Damascus, and there was a sharp 
disagreement between them about taking over 
educational and religious posts (Ibn Iyas, 1983, 1/1:556). 

As for the judge, Kamal al-Din ʿUmar Ibn al-ʿAdim al-
Hanafi (d. 811 AH/1408 AD), he was prominent example 
in this context, where he was a senior judge and engaged 
in fatwa and teaching. Despite his scientific status and 
high posts, they did not prevent his rivals and critics from 
criticizing him, highlighting the disadvantages about his 
way of dealing in the waqf sale and controlling their funds 
(Ibn Taghri Birdi, 8, 1999: 262-264; Ibn Iyas, 1983, 2:791-
792; Ibn al-ʿImad, 1992, 9:137-138). Ibn al-ʿAdim held the 
post as a judge in Aleppo and dealt with the exploitation 
of endowments and caused sale and corruption of many 
of them. Then, he paid money and bribed to occupy the 
post of the chief justice in Egypt in 805 AH/1402 AD and 
settled there. He continued on this approach to exploit his 
post in order to control the endowments and their 
resources in Egypt as well. Al-Maqrizi described Ibn al-
ʿAdim by saying: "he was a bad judge." In another place, 
al-Maqrizi stated in this context: "anyone who wanted to 
sell or buy waqf, went to Ibn al-ʿAdim with money or high 
standing, and then he gave them whatever they want...".  
The  phenomenon  of  selling waqf, dealing in bribery and  



 
 
 
 
buying posts in exchange for money in the Mamluk state 
were widespread during the time of Ibn al-ʿAdim (Al-
Maqrizi, 1998, 3:268: Al-Maqrizi, 1997, 6:220; Ibn Taghri 
Birdi, 1999, 8:264; Al-Sakhawi, 1992, 6:65-66; Ibn Iyas, 
1983, 1⁄2:667). 

There were differences in teaching methods in the 
medieval ages between religious sciences (al-‘ulum al-
naqliyya) and philosophical sciences/ rational sciences 
(al-‘ulum al-ʿaqliyya). While the study of religious 
sciences was mostly based on hearing, memorization, 
writing, explanation and interpretation; mental sciences 
were mainly based on research and scrutiny, interview, 
investigation, debate and discussion. Scholars’ teaching 
methods in the late Mamluk period in Egypt and the 
Levant seemed to have confused and mixed between the 
various sciences, both transmitted and mental. This 
method of teaching led the Egyptian scholar Kamal al-Din 
al-ʾIdfuwi (d. 748 AH/1347 AD) to criticize these methods 
in religious sciences, and he also criticized teachers for 
their scientific level and teaching methods (Ibn Qadi 
Shuhba, 2, 1994: 519; Ibn Hajar al-ʿAsqalani, 1993, 
1:535-536). Moreover, historians and poets mentioned 
the criticism of scholars who got in teaching posts without 
qualification or good management of the educational 
process, which negatively affects education and its staff, 
both scholars and students. Both Ibn Jamaʿa and al-
ʿAlmawi mentioned much criticism for teachers who did 
not have the competence in the profession and the ability 
to manage the educational process (Ibn Jamaʿa, 2012: 
71; Al-‘Almawi, 2004: 44). 

In a poem by the historian Abu Shama al-Maqdisi (d. 
665 AH/1267 AD), the sharpness of criticism for the 
conditions of education and schools in his reign appeared 
significantly. Abu Shama criticized teachers, students, 
those involved in the educational process and the way 
students rely on Waqf funds as scholarships.  He also 
made sharp criticism for some scholars who control over 
the endowments of madrasas and their managements, 
teaching by cheating, getting closer to the rulers and the 
holders of authority, scholars’ incompetence to 
educational posts, their lack of interest in science and 
their interest only in external manifestations (al-Maqdisi, 
1, 1991: 91-102). 

In light of this, majority of poets and scholars stressed 
on the importance of learners’ good manners and ethics, 
as mentioned by the scholar Badr al-Din Ibn Jamaʿa in 
his famous book "Tadhkirat al-Samiʿwal-Mutakallim fi 
Adab al-ʿAlim wal-Mutaʿallim". Many of these poets and 
scholars stated such ethics either in prose or poetry (Ibn 
Jama‘a, 2012: 85-147; Al-Zurnuji, 1981: 76, 78-98; Al-
‘Almawi, 2004: 58-79; Al-Samʿani, 1993: 183-381, 517). 
That's due to the fact that some scholars did not maintain 
the rules of ethics in lessons, education or discussions, 
and show their anger when discussing and arguing in 
lessons, as the scholar Abd al-ʿAziz bin ʿAli al-Qudsi al-
Hanbali (d. 846 AH/1442 AD) did with one of his students 
from Morocco (Al-Sakhawi, 1992,  4:224;  Al-Najdi,  1996,  
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1:548).  
 
 
CONCLUSIONS 
  
Mosques, madrasas and other religious and educational 
institutions had so much influence in the scientific 
renaissance and the flourishing of culture where the 
rulers and sultans in the medieval ages cared about the 
educational institutions. This renaissance gave the ulama 
strength and leadership posts in the management of 
institutions and scientific movement, which increased 
competition for these posts, and made ulama, writers and 
poets write about the description of the scientific 
movement and its leaders at this stage, whether it was 
praise, criticism, advice, recommendation to fix things, 
get closeness or flattery. Many poets and scholars had 
praised the rulers and sultans who established madrasas 
and other educational and religious institutions, allocated 
waqfs for their maintenance and disbursement, at the 
same time they vilified and criticized rulers, sultans and 
position owners who seized the funds of the endowments 
allocated to them and collected illegal funds. Poets not 
only criticized and praised rulers and sultans, but also 
wrote poems of criticism and praise for scholars. The 
praise poems for scholars were first to show gratitude 
them for their hard work, efforts and diligence in teaching 
knowledge and education spread, besides their leading, 
significant, religious and educational posts, and also for 
their interest in promotion of virtue and  prevention of vice, 
this, in addition to praise scholar’s behavioral and moral 
ethics. Critical poems had emerged and centered on the 
errors of some scholars, their negative scientific attitudes, 
religious posts, and their religious fatwas that left a sharp 
controversy among scholars.  Criticism also extended to 
the appearance and the external view of scholars from 
dress or habits, which were distracting from the familiar 
and customary manners. A model of criticism appeared, 
which was concerned with the scholars who dealt with 
corruption and bribery, their interest in getting closer to 
the Sultans and rulers. Those scholars were known as 
the scholars of the Sultans or "worldly life scholars". The 
poets did not hesitate to direct criticism or vilification to 
what they see as deviation from morality, virtue and 
shari‘a, also to those who obtain high posts without 
getting the knowledge that qualifies them. Some 
scholars, writers and historians had been critical of the 
scholars who got to teach without qualification or good 
management of the educational process and the 
deterioration of the conditions of education and schools. 
Besides, they criticized some scholars who took over the 
endowments of schools and their management and 
teaching by cheating. Unfortunately, this had a negative 
impact on education and its staff, scholars and students 
alike. They also criticized some scholars who did not 
have the rules of ethics in lessons, education or 
discussions  a  sense   of   virtuous   and   benign  morals  
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towards the learners. 
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Vietnam today is having solid innovations in the fields of science, technology, economics, and 
education. In particular, the Mathematical General Education program launched in 2018 has emphasized 
the exploitation of information technology in teaching. GeoGebra software is taught right from the 6th 
grade. GeoGebra software has many advantages in problems related to motion such as locus, modeling, 
and especially in finding the shortest path. We have found that the discovery teaching method proves to 
have outstanding advantages in teaching this shortest path problem. Our research focus on 
understanding the perspectives of discovery teaching, the discovery teaching process, the pros and 
cons of the discovery teaching method, illustrating the application of GeoGebra software in the 
discovery teaching of finding the shortest distance. Using essential research methods such as 
theoretical research, investigation, survey, and descriptive statistics with the help of SPSS version 20 
software for 49 students grade 12th, we found that students felt very interested in the new teaching 
method. Students showed excitement and enthusiasm in lessons to find the shortest distance with the 
help of GeoGebra software. The assessment results show that students make more progress when 
applying GeoGebra to teaching than traditional teaching methods. 
 
Key words: Discovery teaching, shortest distance, GeoGebra. 

 
 
INTRODUCTION 
 
Discovery teaching is a learner-centered teaching method 
(Le, 2007; Nguyen, 2014). Learners only really progress 
and develop when they participate in knowledge 
construction themselves (Tran, 2003). They build their 
knowledge   through     practical     experience   activities. 

Learning is a sequence of active learner activities 
(Nguyen, 2007). Based on students' knowledge base, 
teachers guide and supplement rather than impose 
knowledge. Through these guiding and supporting 
activities,    students     form    understanding.   Discovery  
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teaching is a process, not an outcome. It is not a rigid, 
dogmatic, immutable teaching method (Tran, 2004). 
Discovery teaching helps students to drill down and solve 
problems better in real-life situations. Teaching activities 
of this method are divergent. Students are not the ones 
who answer the questions by heart. They must explore, 
observe and draw new knowledge by themselves (Phan, 
2013). These ones will start from a task of teaching to 
exploit and transform to expand their knowledge 
gradually. Learners will slowly dissect knowledge units. 
After that, it will be aggregated to obtain substantive 
results. In particular, the discovery teaching method 
proves to be effective when working in groups or applying 
information technology to teaching. Information 
technology activities require students to self-study 
problems, analyze problems, explain and clarify issues in 
learning. These activities are the advantages of 
information technology in general and GeoGebra 
software in particular (GeoGebra, 2021). Thanks to the 
advantage of dynamic geometry software, GeoGebra 
software can build, move, create traces, predict results, 
verify, discover solutions that the results are known 
immediately, so it is very effective to apply in the problem 
of finding the shortest distance. Students can rely on the 
results found on GeoGebra software to draw their results. 
From the prediction results on GeoGebra software, 
learners rely on that, mobilizing their available knowledge 
and experience to find the solution themselves. This 
learning process is "reversed" learning. Instead of starting 
from the original data, learners find a solution for it and 
then draw the conclusion of the problem; now, learners 
do the opposite. It is a new feature in teaching, but 
teaching methods with traditional tools such as 
blackboards, white chalk, rulers, and compasses can 
hardly do. From the above comments, in this article, we 
focus on answering the following four questions: 
 

1. What are some of the views and concepts about 
discovery teaching? 
2. What are the advantages and disadvantages of 
discovery teaching? 
3. What are the steps involved in the discovery teaching 
process with the help of GeoGebra software? 
4. What are the specific examples of the application of 
GeoGebra software in discovery teaching to find the 
shortest distance? 
 
 
METHODOLOGY 
 
Discovery teaching is a teaching method based on constructivism. 
Learners participate in open hands-on activities to solve real-life 
problems. Learners connect new information with existing 
knowledge in an organized and systematic way. This learning 
requires learners to mobilize higher-order thinking (Rooney, 2009). 
This one is a student-centered approach. This way of teaching both 

 
 
 
 
improves students’ learning outcomes and develops higher-order 
skills. If teachers aim for a strong link between teaching and 
research, then teachers should adopt a discovery teaching method. 
The method is the process of seeking new knowledge and 
understanding (Spronken-Smith and Walker, 2010). It plays an 
essential and active role in student learning. This way of teaching 
creates curiosity, imagination and encourages students to interact 
and explore knowledge and science through experiential activities 
(Harlen, 2013). 

Discovery teaching is a form of teaching in which students 
engage in learning activities, solve unsolved problems, and 
construct, analyze, and debate mathematical arguments. From 
there, students draw new knowledge on their own (Laursen et al., 
2014). In this one, learners engage in problem-solving activities as 
experts. They collaboratively discover with others in an environment 
without or with very little guidance and support from the teacher. 
(Kirschner et al., 2004). This method is one of the modern and 
active forms of teaching that helps students make the right 
decisions and apply scientific knowledge to solve problems. It is the 
best way to gain scientific understanding because it allows students 
to discuss and debate scientific ideas. It is how scientists practice, 
evaluate ideas and draw conclusions (Gormally et al., 2009). 

In discovery teaching, students will learn content such as 
knowledge, skills, and reasoning by actively participating in 
meaningful research, interpreting, and communicating their ideas. 
Teachers play an important role in facilitating this learning process 
and providing content knowledge when needed (Hmelo-Silver et al., 
2007). This method is a practical method for establishing 
connections between prior knowledge and scientific descriptions of 
the natural world. Students should be allowed to understand how to 
do scientific research (Panasan and Nuangchalerm, 2010). This 
one helps students explore mathematical problems, propose and 
test conjectures, develop proofs or solutions, and explain students' 
ideas. As students learn new concepts through debate, they also 
see math as a creative human endeavor to contribute. It is 
consistent with the socio-constructive view of learning. It 
emphasizes the construction of personal knowledge supported by 
social interactions (Kogan and Laursen, 2014). 

Discovery teaching increases practice time, reduces theoretical 
discussion, and helps improve critical thinking. This method has 
positive effects, assisting students to gain a deep understanding 
and achieve high academic achievement (Friesen and Scott, 2013). 
The one has many different perspectives and research directions. 
This method is distinguished by the type and complexity of 
problems and the degree of student-centered learning (Schoenfeld 
and Kilpatrick, 2013). It is an active teaching method. Students are 
given a carefully choreographed mathematical task sequence and 
asked to solve and understand them, either individually or in groups 
(Ernst et al., 2017). 

Discovery teaching promotes positivity in science and math 
education. The one is a teaching method that fosters necessary 
competencies and attitudes for everyone in today's increasingly 
technology-based society (Harlen, 2013). This method is an 
approach to teaching that offers research-intensive learning 
opportunities. The one guides students to explore or reinvent 
essential math concepts through carefully formulated tasks. This 
teaching method requires students to have the habit of thinking like 
a practicing mathematician, developing the ability to guess, 
experiment, create, and communicate. Therefore, discovery 
teaching develops the critical process, supporting in-depth research 
on the topic to be explored. It can promote persistence, 
independence, and creative application of mathematical knowledge 
in practice (Laursen et al., 2015). It is the ability to think and work 
scientifically  and  is  encouraged by science and education leaders  



 

 
 
 
 
 
worldwide. Scientifically minded people are important to science, 
technology, and society because they are always curious, always 
trying to understand the world around them, and become lifelong 
learners. Therefore, education must be taught to allow students to 
make personal, social, and economic decisions. It is the most 
appropriate teaching method for this claim (Madhuri et al., 2012). 

Discovery teaching is a teaching method in which students 
actively explore information by applying scientific discoveries to 
real-life contexts. The one is how students approach the natural 
world through questions, tasks, tests, and assessments to gain a 
new understanding. Students create knowledge by activating and 
restructuring knowledge. The exploratory learning environment also 
requires students to be active in the learning and interacting 
process (De Jong, 2006). This method not only helps learners 
discover new knowledge but also helps students develop creative 
thinking  (Vu, 2017). Students' discovery activity in learning is not a 
spontaneous process but a cognitive approach with the guidance of 
teachers to capture human knowledge (Le, 2017). 

Discovery activity in discovery teaching is not a groping process 
like scientific researchers but a process of exploratory activities with 
the guidance of teachers. The teacher skillfully puts the student in 
the position of the rediscoverer of knowledge. Teachers do not give 
presentations to students directly, but students must acquire new 
knowledge through experiential activities (Tran, 2011). Discovery 
teaching emphasizes ways to find new knowledge based on old 
knowledge and experiences of students. It emphasizes the learning 
process, not the learning outcomes. Students acquire knowledge 
on their own through teacher's activities. Questions and questioning 
are essential elements of discovery teaching. The result of this one 
is that students develop knowledge and skills and grasp the 
methods of acquiring the knowledge and skills (Le, 2012). 

From the points of view of the above, we draw a brief comment. 
Discovery teaching is a teaching method based on constructivism. It 
is an active and student-centered teaching method. Learners in this 
one must always acquire new knowledge by themselves through 
questions and the teacher's guidance. It is a teaching method that 
emphasizes the whole learning process, not just the learning 
outcome. Learners learn knowledge, skills, and promote 
progressive attitudes and learn how to get to those knowledge, 
skills, and attitudes. 

 
 
RESULTS 
 

Advantages and limitations of discovery teaching 
 

Discovery teaching is an active teaching method. It is a 
teaching method that promotes the potential of the 
learners.  

However, this method also has certain advantages and 
limitations. 
 
 

Advantages 
 

1. Pleasure and satisfaction in finding out something for 
yourself that you want to know; 
2. Gaining knowledge by yourself is more effective than 
being taught directly by a teacher; 
3. Stimulate curiosity about the world around;  
4. Develop  newer   and   bigger   ideas  about  the  world 
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around you; 
5. Develop the necessary skills in scientific research 
through participation in it; 
6. Realize that scholarly learning involves discussing, 
working with, and learning from others or through 
documentation; 
7. To understand the discovery problem, the discoverer 
must make an effort (Harlen, 2013). 
 
 
Limitations 

 
1. Potentially confusing students if they do not have an 
initial knowledge base. 
2. There are practical limitations when schools do not 
consider it the primary teaching method for learning 
lessons. 
3. Spending much time doing lesson activities (e.g., math 
activities), so there won't be enough time for students to 
"discover" everything during the student's school year. 
4. Requires teachers to prepare many things for 
correcting, lots of feedback on students making mistakes 
(trial and error process). 
5. It can become a barrier because of many essential 
skills and essential information that all students should 
learn. 
6. If discovery teaching is implemented as the most 
crucial educational theory, there will be a tendency to 
create an incomplete education. 
7. Discovery teaching in the traditional classroom is only 
possible with a small number of students, not interacting 
with students in different geographical areas, such as 
students in this province, another province, or this 
country, the other country. Therefore, the interactive 
environment in traditional discovery teaching is limited. 
8. Discovery teaching in traditional classrooms with many 
students does not have enough experts to assist in the 
immediate response phases. When students choose the 
wrong option, traditional discovery teaching does not 
immediately provide additional information or guidance. 
9. Traditional discovery teaching often requires a teacher 
to perform the teaching phase. Students explore 
according to the activities and requirements of the 
teacher (Nguyen, 2016). 
 
 
Discovery teaching process with the help of 
GeoGebra software 
 
Based on the discovery teaching process proposed by 
Levy and Petrulis (2012), including identifying, pursuing, 
producing, and authoring steps, we offer the discovery  
teaching process with the help of GeoGebra software as 
follows:
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Figure 1. The minimum distance (Personal Collection) (Trinh, 2020). 

 
 
 
Step 1. Identify the problem to be discovered with the 
use of GeoGebra software 
 
Teachers ask questions and ask students to use 
GeoGebra software actively to explore solutions. 
 
Step 2. Build shapes on GeoGebra software 
 
Students build shapes on GeoGebra software, move 
points and objects to different positions. From there, we 
find the results as well as verify the students' predictions.  
 
Step 3. Solve the math 
 
From the prediction results on GeoGebra software, we 
draw the corresponding solution. 
 
Step 4. Conclusion 
 
Conclude problem solutions. 
 
Step 5. Deepen the problem 
 
Find many ways to solve the problem, expand the 
problem, and find out similar issues with the problem 
being discovered, thereby forming new results and new 
problems. 
 
 
Example illustrating the application of GeoGebra 
software in discovery teaching of finding the shortest 
distance 
 
Example 1 
 
There are two locations, A and B, on the same side of the 

riverbank d as shown in Figure 1. The distance from A to 
the riverbank is 118m, and the distance from B to the 
riverbank is 487m. In addition, the distance between A 
and B is 615m. A person goes from location A to the 
riverbank (A, B side) to get water and then goes back to 
position B. What is the minimum distance that person 
goes from A to B (with stops by the riverbank)? (unit m). 

Generalizing Example 1, we get the following Héron 
problem: 
 
 

Example 2 (Héron Problem) 
 

In the plane, given a line d and two points A and B on the 
same side of the line. On the given line, find a point C 
such that the sum of the distances from that point C to 
two points A and B is the smallest (Nguyen et al., 2020).  

In the following, we will use GeoGebra software in 
discovery teaching to solve this shortest path problem. 
 
Step 1. Identify the problem to be discovered with the 
help of GeoGebra software 
 

Teacher: Please build the shape and find point C, so that 

CA CB  is the smallest on GeoGebra software. 

 

Step 2. Build the shape on GeoGebra software 
 

Students: 
 

1. Construct a straight line d :  

2. Draw point A and point B on the same side with d : 

 

3. Draw point C on the line d .  

4. Connect CA CB, :  
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Figure 2. Graph of Héron problem (Personal Collection). 

 
 
 
5. Measure the length of the line segments CA CB, : 

 
6. Measure the total length of the line segments CA CB : 

  
7. Construct a system of perpendicular axes Oxy  , so that 

Oy contains A and Ox belongs to d. 

8. Draw on Oy a point N so that ON is equal to the sum of 
the lengths of the line segments CA CB.  

9. Suppose E is the intersection of the line perpendicular 
to Oy at N and the line perpendicular to Ox at C 
(coordinates of point E represent the sum of the lengths 
of the line segments CA CB ). 

10. Create a trace for E, move C we get a trace of point E 
(Nguyen, 2019). 
Teacher: The outstanding advantage that GeoGebra  

dynamic geometry software has, but cannot be done by 
ordinary mathematical thinking, is that we can move point 
C on d so that the coordinates of point E reach the 
minimum value. Now through observation, we see that 

the angles ACd  and BCx  are equal (Figure 2). 

 
Step 3. Solve the math 
 
Teacher: We denote distances and angles as shown in 
Figure 3. 
 
When CA CB min( ) ,  

then   ,  

tan tan .    

What relation do you get? 
 
 

Students:

 

a b ac
ac a b x x

x c x a b
tan tan ( ) .        

   

 
Teacher: Now CA CB min( ) ?   

 

Students: ac ac
CA CB a b c c a b

a b a b

2 2

2 2 2 2

min( ) ( ) .
   

           
    

 

 
Teacher: Prove that for every point C, CA CB  is  always  CA CB a b c2 2

min( ) ( ) ?     



 

 
348         Educ. Res. Rev. 
 
 
 
greater than or equal to Students: We will prove: 
 

 
 
 
 
 

a x b c x a b c

a x b c cx x a x b c x a b c ab

a x b c x ab x c x

a b a c x x b x c x a b x c x abx c x

a c x x b abx c x

a c x bx

2 2 2 2 2 2

2 2 2 2 2 2 2 2 2 2 2 2

2 2 2 2

2 2 2 2 2 2 2 2 2 2 2 2

2 2 2 2

2

( ) ( )

2 2 ( )( ( ) ) 2

( )( ( ) ) ( )

( ) ( ) ( ) 2 ( )

( ) 2 ( )

( ( ) ) 0.

      

             

      

          

    

   

 
Teacher: So building shapes on GeoGebra gives us an 

important mathematical approach that we would not 

usually be able to do. That is, it is possible to create a 

trace for point E. From the trace of point E, we can move 

point C to a position so that the coordinates of point E are 

the smallest. From moving point C so that the 

coordinates of point E are the smallest, we will infer how 

to solve the problem. Like it or not, this is always a great 

mathematical thought. It gives us immediate access to 

the results. From the result, we will deduce the solution. 

Obviously, this is a bit of a paradox. But the paradox 

makes perfect sense thanks to the development of 

informatics. This teaching method is also known as  

reverse teaching (Nguyen, 2019). 
 

Teacher: When   , let A ' be the symmetry point of 

A  through d,  we will have A C D', ,  collinear. From 

this comment, draw the result of example 1 (Figure 4): 
 
Students: 
 
Let A' be the point of symmetry of A with respect to d. Let 
the intersection of the line through A' perpendicular to AA' 
and BK be B'. Let C be a point in HK. Then we have 
AC CB CA CB A B' ' .     

Hence:  

 
AC CB A B

BB A B

BK HA AB BK AH

A B

m

2 2

min

' '

' 2 2 2

2 2 2

( ) '

'

( ) ( )

' (487 118) 615 (487 118)

608089 779,800612 .

 

 

    

     

 

 

 
Step 4. Conclusion 
 
So the minimum distance that person goes from A to B 

(with a stop at the river bank) is m779,800612 .  

 
Step 5. Deepen the problem 
 
Teacher: In addition to mathematical solutions, the Héron 
problem has many other solutions. 
Students: Listen and absorb ideas (Figure 5). 
Teacher: 
 

Solution 2 
 

Moving along the curved line ACB can be considered 
light traveling from A to "flat mirror" d (line d acts as a flat 
mirror); after reflecting on the mirror, the reflected ray 
passes through point B. 

According to the law of light reflection, we immediately  
get the solution of the problem when C coincides with C'.  

Now AC N NC B' '  (Nguyen, 2019). 

 
This solution shows the physical nature of the 

mathematical problem. However, this is not the only 
physical solution. We can solve this problem by other 
physical methods as follows: 

 
Solution 3 
 

We consider a weightless C ring that can slide without 
friction along a horizontal d-axis. At the C end, there are 
two threads connected. Each of these threads loops 
around a pulley (at A and B, respectively), and at the 
other end of the thread hang heavy objects of the same 

mass  C1
  and   C2

   respectively   (Figure  6).  We  also 
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Figure 3. Mathematical solution (Personal Collection). 

 
 
 

 
 
Figure 4. Real solution (Personal Collection). 

 
 
 

 
 
Figure 5. Solution by the law of light reflection (Personal 
Collection). 



 

 
350         Educ. Res. Rev. 
 
 
 

 
 
Figure 6. Mechanical solution (Personal Collection). 

 
 
 

 
 
Figure 7. Tension forces (Personal Collection). 

 
 
 
assume the usual simplification conditions: the shaft is 
absolutely rigid, threads are absolutely soft but not 
elongated, regardless of friction, the weight of threads 
and reaction of their cornering, size of the pulleys, and 
the ring. We need to find the position of the C-ring on rod 
d so that the whole mechanical system is in equilibrium. 

Indeed, the two heavy objects must be suspended as 
low as possible (that is, the system's potential energy 
must be minimized). Hence it follows that the sum of,

AC C BC C1 1 2 2. .  
must be maximal. Since the length of 

each string remains the same, the sum of AC C BC C1 2. .  

must be minimized.  
At the equilibrium position of the system, the forces 

acting on the ring C are zero. Therefore, C is subjected to 

the tension forces of the threads T1
 and T2

 ( T T1 2| | | |  - 

(the heavy objects pull the threads with equal forces, the 
tension due to the weights is not reduced by friction in the 

pulleys but is transmitted completely) and reaction N  
(Figure 7). 

Since N T T1 2 0    and N d , the projection on the 

line  d  gives   us   T T1 2| | cos | | cos ,     from   which  

.   We also get the same result as solution 1. 

Here, we need to explain more why we project 

N T T1 2 0    onto the line d (N d ) and get the 

relation T T1 2| | cos | | cos  . Because the tension 

forces cannot pull the ring back vertically because the d 
axis passes through the absolutely rigid ring (the reaction 

N  of the shaft can be of arbitrary magnitude), in addition, 
the horizontal component forces of those two forces, 
having opposite directions, must cancel each other out, 
must be equal in magnitude. Or we have the relation 

T T1 2| | cos | | cos  . It coincides with the argument 

above) (Nguyen, 2019). 
 

Teacher: After explaining the Héron problem with 
methods in different fields, we realize one thing:  
mathematics is beautiful. Mathematics, informatics, and 
physics are not separate from each other but are closely 
linked, dialectically not separate. One area illuminates the 
other and vice versa. 
 

Teacher: Extend point C to the line segment CD moving 
on d. Please state this extended problem. 



 

 
 
 
 
 
Students: Give the extended problem. 
 
 
Example 3 (Generalization of the Héron problem) 
 
Given two fixed points, A and B lie on the same side of 
the line d. The segment CD on the line d has a constant 
length and moves along this line. Find the position of CD 
so that the perimeter of the quadrilateral ABCD is the 
smallest. 

This problem is a generalization of the Héron problem. 
Does it have anything to do with the Héron problem? Can 
we turn this problem into a Héron problem? The answer 
is yes. Before going to the solution closely related to the 
Héron problem in the following section, we build the 
model on GeoGebra software to find the position CD on d 
so that the perimeter of quadrilateral ABCD is minimal. 
Since the perimeter of quadrilateral ABCD is the smallest 
if and only if CA + DB is the smallest, we construct the 
following: 

 
Step 1. Identify the problem to be discovered with the 
help of GeoGebra software. 
Teacher: Build the shape and find the points C and D so 
that CA + DB is the smallest on GeoGebra software? 
Step 2. Build the shape on GeoGebra software 
Students: 
 
Step 1. Build the shape 

 

- Construct a straight line d :  

- Construct a line segment CD of constant length sliding 

over d :   

- Construct two points A and B on the same side of the 

line d :  

- Connect CA, BD. 

- Measure the length of the line segments CA DB, : 

 
- Measure the total length of the line segments 

CA DB :  

- Construct a system of perpendicular axes Oxy so that 
Oy passes through point A and Ox lies on line d. 
- Construct on Oy a point N so that ON is equal to the 
sum of the lengths of the line segments CA + DB. 
- Let E be the intersection of the line perpendicular to Oy 
at N and perpendicular to Ox at C (coordinates of point E 
represent the sum of the lengths of the line segments CA 
+ CB). 

 
Step 2. Make a trace 
- Create a trace for E; moving C, we get a trace of point 
E. 
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We move point C on d so that the coordinates of point E 
reach the minimum value. Now through observation, we 

see that angle ACd  and B Cx'  are equal (B' is the 

point so that B B CD'  ) (Figure 8). 

 
Step 3. Solve the problem 
 
We see that example 3 and example 2 are closely 
related. How do we bring example 3 to example 2? We 

consider the translation 
DC

T B B D C: ', .
 

Now, CA DB CA CB '.    So we return to example 2. 

We have the same solution as for example 2 as follows: 
 
1. Draw point B' so that BB DC' .  

2. Connect CA, DB. 
3. Let A' be the point of symmetry of A with respect to d. 
Join A'B and cut d at C'. Connect C A C B' , ' '. 

4. Draw point D' so that B B C D' ' ' , then C D' '  is the 

position to be erected.  

CA BD CA CB '     = CA '  + CB '  A B' '  = 

A C C B' ' '  = C A C B' '  = C A D B' ' .  (Nguyen, 2019) 

(Figure 9). 
 
Step 4. Conclusion 
 

So C D' '  is the position to be erected. 

 
 
DISCUSSION 
 
Purpose, requirements, and content of the 
pedagogical experiment 
 
Time, object 
 
The pedagogical experiment was conducted at Binh 
Chanh High School (Binh Chanh District, Ho Chi Minh 
City) for the 2020-2021 school year. 
- Experimental class 12A1 includes 24 pupils. Math 
teacher: Huynh Thi Thanh Binh. 
- Control class 12A2 includes 25 pupils. Math teacher: 
Huynh Thi Thanh Binh 
 

 
Experimental process 
 
Investigate and evaluate the learning situation of students 
in the experimental class and the control class. Prepare 
materials and experimental lesson plans. The teacher 
conducts teaching according to the compiled lesson plan. 
Monitor  learning    attitude,   test-taking   skills,  ability  to  
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Figure 8. Graph (Personal Collection). 

 
 
 

 
 
Figure 9. The smallest perimeter (Personal 
Collection). 

 
 
 
receive general knowledge of the whole class. After 
teaching, the teacher gives the experimental class and 
the control class a 45-minute test. 
 
 
Empirical evaluation method 
 
We observe the classroom: to receive students' feedback 
on the lesson about interest, positive attitude, awareness 
level,  and   ability   to   apply.   After  that,   Interview  the 

students: talk with students to clarify information about 
the level of interest of measures that are difficult to  
determine through observation.  

In addition, we conduct interviews with teachers to 
know the teachers' evaluations and comments about the 
students' interest and awareness levels in the 
experiment. We give essay test: aims to assess students' 
ability to acquire knowledge through the lesson. We test 
individual understanding of the experimental and control 
classes  through  a  test  in  the form of an essay after the  
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Table 1. Frequency distribution table of math test scores of two classes (Personal Collection). 
 

 
Experimental math test scores 

Total 
5.5 6.0 6.5 7.0 7.5 8.0 8.5 9.0 9.5 10.0 

Class 
E 0 1 1 4 4 5 4 3 1 1 24 

C 2 3 3 4 4 3 3 2 1 0 25 

Total 2 4 4 8 8 8 7 5 2 1 49 
 
 
 

Table 2. Table of the characteristics parameters of statistics of test scores of two 
classes (Personal Collection). 
 

Class Mean Variance Std. Deviation 

E 7.96 .93 .97 

C 7.34 1.27 1.12 
 
 
 

experiment.  
The content of the test is based on the lesson's 

objectives according to the lesson plan. We pay special 
attention to the exercises to evaluate the effectiveness of 
using the students' ability to detect and solve problems. 
The scores of the tests are scored on a 10-point scale. 
Next we use mathematical, statistical method: aims to 
know the mean, variance, and standard deviation. From 
there, we know the significance of the numbers through 
statistics. The statistical software used here is SPSS 
version 20 software. 

In this method, we evaluate the average score of the 
experimental class and the control class in the first 
semester, the score of the most recent test before the 
experiment, and the score of the experimental test on the 
actual math topic in grade 12 through the folowing tables. 

The first is the score frequency table of the two classes. 
The second is the histogram of the scores of the two 
classes. Next, the third is a table of characteristic values 
(including mean, variance, standard deviation). Finally, 
the Independent Samples T-Test panel tests whether 
there is a statistically significant difference between the 
points in the two classes. 
 
 

Analysis of pedagogical experiments 
 

To test the feasibility and evaluate the effectiveness of 
the measures, we asked the teacher to conduct a 45-min 
test for students of the experimental class and the control 
class. Through a quantitative analysis based on the test 
results, we obtained the frequency distribution table of 
experimental math test scores of the experimental class 
and the control class as follows (Table 1). 

We test the normal distribution and find that the 
distribution of the experimental scores is normally 
distributed (Chart 1).  

From the data in Table 1, we have Chart 2 to compare 
the scores of the test results of the two classes.  

Looking at Chart 2, we can see that the heights of the 
score columns and the distribution of points of the two 
classes are different. The scores of the experimental 
class are from 6.0-10 points or more, and most are 7.0-
9.0 points. The score distribution of the control class is 
from 5.5-9.5 points, and the majority is from 6.0-8.5. 

In addition, we also obtain the characteristic 
parameters of statistics as in Table 2. 

Reading the above test results, we have the average 
score of the two classes: 

E CX X7.96; 7.34.   

Variance: 
E C

S S
2 2

0.93; 1.27  . 

Comment: There is a big difference between the mean 
scores of the two classes. 
The average score of the experimental class is higher; 
the experimental class's standard deviation and variance 
are lower, so the concentration around the mean is 
higher than that of the control class. Therefore, we can 
say that the score of the experimental class is higher than 
that of the control class. 

To accurately assess the difference (or the big, small) 
between the mean scores of the two experimental 
classes, we test the mean between the two classes, with 
a significance level 0,05   through Table 3 with two 

the following assumptions: 

 
Assumption H0: "The mean scores of experimental and 
control classes are similar." 
H1: "The average score of the experimental class is 
higher than that of the control class." 
- Levene test has a value of Sig. 0.324 0,05   , so 

the variances of the two classes are almost equal, using 
the results of the Independent-samples T-test 
corresponding  to  the  case where the equal variances of  
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Chart 1. Distribution of math test scores of two classes (Personal 
Collection). 

 
 
 
 

 
 
Chart 2. Column chart comparing test scores of two classes 
(Personal Collection). 

 

 
 
the two samples are assumed. 
- Independent-samples T-test, we have 

 Sig tailed 0.04. 2 0 55 .0  , so we reject hypothesis 

H0, accept hypothesis H1. The mean score of the 
experimental class is higher than that of the control class 
at the 5% level of significance. 

Thus, by the test method between classes with 
equivalent academic ability, the results show that after 
being taught according to the experimental lesson plan, 
the experimental class has better results, the average 
score is higher than that of the control class. Thus, it can 
be  seen  that  the  experimental  measures applied to the  
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Table 3. Average T-test table of test scores of two classes (Personal collection). 
 

Independent samples test 

 

Levene's test for 
equality of 
variances 

t-Test for equality of means 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence interval of 
the difference 

Lower Upper 

Experi-mental 
test scores 

Equal variances assumed 0.995 0.324 2.061 47 0.045 0.6183 0.3001 0.0147 1.2220 

Equal variances not assumed   2.067 46.440 0.044 0.6183 0.2991 0.0164 1.2203 

 
 
 
experimental class are entirely feasible and effective in 
teaching. 
 
 
CONCLUSION AND RECOMMENDATIONS 
 
In discovery teaching, learners are not passive people. 
Learners actively explore on their own, ask questions to  
teachers, and acquire knowledge by themselves. 

Discovery teaching with the help of GeoGebra teaching 
is an effective method of stimulating learners to 
participate in the learning process. This method is 
suitable when used in conjunction with mathematical 
software, including GeoGebra. Discovery teaching with 
the help of GeoGebra software requires teachers to be 
brave. Teachers, through leading questions, have 
pedagogical intentions to help learners answer. From 
those answers, learners will construct knowledge 
software is a teaching method that requires time, effort, 
and money. However, the effectiveness of discovery 
teaching is much higher than that of traditional teaching 
methods. It is a student-centered teaching method. All 
the teaching process revolves around the student. 
Therefore, students are the most important subject of 
discovery teaching. Discovery teaching with the help of 
GeoGebra software helps students sustainably acquire 
knowledge. Discovery teaching focuses on the teaching 
process rather than testing and evaluating through 
grades. 
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There are many researches, activities and other application examples, examining the effects and 
importance of visuals in education. Although there are studies to develop writing skills through visuals 
in literature, there is no study on the development of story writing through visuals. In this study, 
examples of activities were developed in order to develop middle school students' story writing skills 
with visual aids. The study was conducted according to the qualitative research model. First, Turkey, 
Austria and the United Kingdom have the main story writing gains in language teaching programs and 
activities related to story writing skills and applications reside in the same country of which textbooks 
were examined. After these document reviews, the qualifications that should be found in a story were 
listed according to field literature data and then presented to expert opinion. Story writing activities 
were developed with visual support in accordance with the gains of expert opinions. The activities 
prepared were submitted for the approval of an examiner group consisting of a psychological 
counselor, a visual arts expert and three Turkish teachers, and the activities took their final form in 
accordance with their suggestions. As a result, validity and reliability studies were conducted and 
visually supported activities were produced. 
 

Key words: Story writing, pre-writing activities, suggestion. 
 
 

INTRODUCTION 
 

Writing is a complex work which has psychological, 
physical and emotional aspects. Writing cannot be 
regarded as merely transferring certain letters, words, 
sentences to a surface. In writing, systematic and 
creative thinking skills, physical competence to use 
writing tools, and the strength to manage and express 
emotions are required. In this respect, writing is a difficult 
task. Qualified activities are needed to be successful in 
writing. One of the genres that is difficult to produce is a 
story. 

Story is one of the text types that emerges by using the 
writing skill, which is one of the four basic skills. Stories 
are the most widely encountered and most frequently 
used literary texts in education, due to their fictional 
natüre and shortness. The short text type based on the 
narration of lived or possible events in accordance with 
the principles of reality is called a story (Baesler, 
1997:171; Egan, 1985:399; Esenwein and Chambers, 
1913:3; Rayfield, 1972:1104; Wilder, 1983:355). Stories 
are  fictionalized  by   using   place,   time   and  character
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elements and around specific events or situations 
(Brown, 1979:43; Carter, 1993:6; Hyland, 2015:87; 
Hynes, 2014:4; Roddy, 2003:4). Some skills such as 
thinking systematically, empathizing, learning more 
effectively and permanently can be acquired to the 
students with the genre of story (Oller, 1983:49). The 
story is ideal for children and even adults to understand 
and describe the world (Freeman et al., 2011:2; 
Gudmundsdottir, 1991:207; Jing and Kirkorian, 
2020:1101; McKeough et al., 2005:242). In order to be a 
good storywriter, systematic thinking skills, physical 
maturity, and psychological competence to recognize the 
target audience are required (Filipi, 2017:279). Story 
writing is a skill that has mental, emotional and physical 
dimensions. In this respect, the story should be 
approached not only as a genre to be learned / taught, 
but as a tool that can enable students to improve as a 
whole. 

People's relationship with visuals dates back to ancient 
times. Photography, painting, video, sculpture, body 
language, various traditional practices, etc. all of them 
are within the scope of visual messages. This situation 
directly affected the visuals. As a result of technological 
developments, visuals have had a wider effect and usage 
area than ever before (Bleed, 2005:1). The whole 
environment and life is full of visuals (Mika, 2012:20). 
Visual splay an important role in many areas such as 
philosophy, art, media, politics, psychology, education 
etc. (Khorin and Voronova, 2021:70). The indispensable 
position of visual elements in education is becoming 
more important day by day. Visuals have long been used 
in both face-to-face and distance education (Knupfer, 
1993:2). Images are materials that enable concretization, 
simplification, clarity and there for easy learning (Stokes, 
2002:11). When visuals are used effectively, visual 
connections are established between concepts, and thus 
what has been learned becomes permanent (Vazquez 
and Chiang, 2014:10). Images; provides different learning 
contexts, supports learning tasks and enables what has 
been learned to be transferred more effectively (Gropper, 
1966:37). The visuals used in education should focus on 
the topic sand gains; it should be specific and 
generalizable enough to be used in similar situations 
(Guo et al., 2018:248).  

One of the important way where visuals are used in 
education is language education (Mamaliga, 2020:353). 
The disadvantages of working with abstract concepts in 
language and related culture teaching can be reduced or 
eliminated by the use of visuals (Kiss and Weninger, 
2017:186). Visuals can help teachers in providing 
teaching in context, visualizing the network of concepts, 
summarizing the relationships between concepts, 
motivating students, keeping the attention alive, making 
the lesson fun, and facilitating teaching. Images are 
effective materials, especially in terms of showing 
effective examples in teaching speaking and listening 
skills.   Images   can   also   be   considered   as   suitable  

 
 
 
 
materials for various reading and writings kills.  

Although stories are very important tools for education, 
they also cause some difficulties in “writing” (such as 
writing anxiety, writing discipline) in terms of writing 
processes; so they require a complex process that should 
be full of patience. For this reason, only the recommended 
approaches, activities and practices included in the 
teaching programs and textbooks may not be sufficient in 
teaching stories; It is necessary to use applications that 
will support the process by taking advantage of 
technological developments. For this, it would be 
appropriate to benefit from the support of images. When 
the field literature is examined, it is seen that many 
studies have been done on the subject such as the 
development of Story writing skill (Daisey and Jose-
Kampfner, 2002; Jackson, 2017; Lubis, 2020; Mclntyre, 
2007; Meyer, 1995; Oktaviani et al., 2021; Widyastuti, 
2019) and the use of visuals in education (Aisami, 2015; 
Galvez, 2018; Ionică, 2018; Lazard and Atkinson, 2015; 
Leedham, 2015; Lesnov, 2018; Lin and Li, 2018; 
Yarbrough, 2019; Zhang and Fiorella, 2019). These 
studies focus on the difficulties of teaching Story writing 
and also show that visuals are facilitating materials in all 
areas of education.  

The aim of this study is to provide activity suggestions 
to field experts and teachers to improve the Story writing 
skills of middle school students. In the field literature, 
there are many studies on the development of Story 
writing skills and the use of visuals in education, but no 
research has been found on the effect of visuals on Story 
writing. This is the original aspect of the study. Story 
writing is very valuable, in that it enables systematic 
thinking, making synthesis, using the possibilities of 
language, reaching a certain psychological, mental and 
physical level, and providing the fictional power that 
expands the boundaries of human dreams. But it is also a 
skill that has difficulties. Visuals have a motivating, 
remarkable and facilitating effect in education. In this 
respect, it is thought that visuals are materials that can be 
used in teaching Story writing. As the teaching of Story 
writing is difficult, visuals are powerful teaching materials 
and there is no study that examines both, it is expected 
that the study will contribute to the field and facilitate the 
work of teachers. 

This study, has been trying to develop an answer for 
the following problem question: 
 
What kind of activities can be developed to improve 
students' story writing skills? 
 
Based on this basic problem, answers were sought for 
the following sub-problems: 
 
a) What activities can be developed to improve students' 
writing attitudes? 
b) What activities can be developed to improve students' 
general writing skills? 



 
 
 
 
DOCUMENTS AND METHODS 
 
Model of the study 
 
Qualitative research model is used in this study. Numerical data can 
not be obtained in qualitative methods, but rich and detailed data on 
the subject of study can be obtained (Macdonald and Headlam, 
1986:35). Document analysis method was used in the research. In 
document analysis, printed and electronic materials are examined, 
interpreted, analyzed and synthesized (Bowen, 2009:27-28). 
 
 
Data collection tools and obtaining data 
 
Document analysis was carried out in the collection of data. In this 
study, in order to obtain a more comprehensive list of objectives 
related to Story writing skills, the main language curriculum and the 
textbooks that are used in 2021 in terms of achievements and 
practices in Turkey, Austria and the UK were examined and 
recommended acquisition list highlighted in the field of literature 
were evaluated. The list was submitted for expert opinion. This list 
is as follows: 
 
1) He/she constructs the exposition section as the introduction to 
the story. 
2) Introduces the fictional atmosphere in the exposition section. 
3) In the exposition section, he introduces the place where the story 
takes place. 
4) In the exposition section introduces the time of the story. 
5) He/she constructs the climax section in harmony with the 
exposition section. 
5) Enhances the event that started in the exposition section in the 
climax section. 
6) In the climax section he/she reveals the main problem. 
7) In the climax section, he/she arouses a sense of curiosity in the 
reader. 
8) He/she constructs the resolution section in harmony with the 
exposition and climax sections. 
9) Concludes the event in the resolution section. 
10) In the resolution section, he/she constructs the end of the story 
logically and coherently with the whole story. 
11) In the resolution section, he/she ends the story with an 
impressive ending or leaves it unfinished in an intriguing way. 
12) Decides a suitable title for story. 
13) Decides a striking title for story. 
14) Decides a title that covers what is told in the story. 
15) Constructs the people in the story as types that can be 
encountered in daily life in accordance with the time of the story. 
16) He/she gives the impression that the story takes place in a real 
time period. 
17) He/she creates the impression that the place element in the 
story is a real place. 
18) He/she gives an overlapping main ideas and supporting ideas. 
19) Describes the main hero in the story in terms of psychological, 
cognitive and physical aspects. 
20) He/she uses various senses while describing the main 
protagonist in the story. 
21) He uses various senses while describing the place where the 
story takes place. 
22) He uses various senses while describing the social environment 
in which the story takes place. 
23) He/she deals with an event that has happened or can happen. 
24) He/she constructs the plot in accordance with the principles of 
reality. 
25) He/she organizes the plot in an interesting way. 
26) He/she organizes the plot in an intriguing way. 
27) Establishes cause-effect relationships between the events in 
the story. 
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With the evaluation of ten experts, the list of achievements to 
improve the story-writing skill was finalized. Then, the activities 
were submitted for the approval of an expert group consisting of a 
psychological counselor, a visual arts expert and three Turkish 
teachers, and the activities were finalized according to their 
suggestions. A pilot study was conducted with twenty students at 
seventh-grade to see the applicability and understandability of the 
activities. According to the results obtained from the pilot study, 
activities have been transformed into usable recommendations. The 
stories written by the students were examined by a three-person 
expert committee using the outcome checklist, and it was 
concluded that there was a qualitative difference between the 
stories that the students wrote stories before the activities and the 
stories after the activities. 
 
 
Validity and reliability 
 
Expert opinion was sought in determining the characteristics of the 
story, listing the outcomes, preparing and finalizing the activities. 
There is an expert invisual arts, one in physchological counseling, 
and there are fourteen experts in Turkish education. All the experts 
are working depending on the Republic of Turkey Ministry of 
National Education and Higher Education Institutions. The gains 
were finalized after the expert opinions were evaluated with the 
Lawshe Technique. 
 
 
Limitations 
 
The activity suggestions in this study were prepared by considering 
only the characteristics of the event story genre. The activity was 
not implemented with a large group, but a pilot study was 
conducted with only a small group. 
 
 
Activity suggestions 
 
Activity 1: Together, a story is born 
 
In Story writing, it is important to establish a cause and effect 
relationship between events, and to organize the plot in accordance 
with the principles of reality. In addition to this, the events in the 
story must be events that have happened or may happen. The 
ability to write stories suitable for these qualifications should be 
acquired by students within the scope of language teaching. 
 
 
Pre-event preparations 
 
The teacher makes the following announcement at the end of the 
last lesson of the week before the event: 
 
For the next lesson, I want you to read the story "Köyün Uğuru 
Mehmet", which I will distribute the photocopies of, at least twice 
and write briefly the events in the story. Storytext is distributed to 
students. 
 
 
Drawing attention 
 
At the beginning of the lesson, the teacher shows the students the 
photos of the children playing in the school garden on the projector 
(Figure 1). 

The teacher asks the students, "Yes, what do you see in this 
photo?" After receiving the answers of the students, the teacher 
says, "Children, what would you do for him if you had a friend who 
is like  in  this picture?"  and  creates a discussion environment with  
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Figure 1. Source: onedio.com (Date of access: 03/08/2020). 
 
 
 

the question (10 minutes). 
 
 
Application 
 
The teacher projects the following story with the projection and the 
text is read by the students by using the silent reading method: 
 
Mehmet, The Luck of The Vıllage 
 
It was so hard fort that he took a bus to go on the mountain road. It 
is a slope that made donkeys sweat in the past and it doesn't look 
like it will end soon. The bus is overcrowded. There are so many 
passengers in the bus. There isn’t enough space even for the 
driver. He shifts the gears as the bus growls and whines. 

Passengers in two rows from the back, eight of all are from the 
same village. They will get off the bus before arriving Çaydut,  the 
first village after Düzce. Mehmet is among them, because they want 
to make fun with him. When you are with Mehmet, you can be sure 
that you will have fun. He'll get angry if you joke, and he'll get angry 
again if you don't. 

Mehmet is someone who is in his thirties or forties with a wrinkled 
face. He has blue eyes under his thick eyebrows. Each one is like 
an evil eye bead… His saddlebag is between his legs… He laughs 
all the time. His shoes, sweat cloth are dark blue. The cap on his 
head is dark blue, too. Sitting right at the doorway, Mustafa: 
 
 "Mehmet Aga!" he called him, "This bus cannot go up the slope 
without you, and I'm so glad you're here. No matter how bad the 
road is, the bus will go." 
 
Mehmet moved his mustache instead of an answering and looked 
back sideways. He himself knew that this was the case. It's been 
tried a lot. But what for, what he can you boast about? Uncle Haci, 
one of the administrators of the village said: 

 
"Don't get him mad! Whoever angered Mehmet, a trouble has 
happened to him." 
"Who is making him mad?" Mustafa muttered with a kind of fear. It's 
been an hour since we've reached  the top of this mountain. It also 
started to rain. " 
 
He leaned over the window and looked. Dark black clouds gathered 
in the west direction, coming fast, fast. It started to rain heavily very 
soon. Not rain, but hail. Each drop is the size of a walnut ... One of 
the glass on the left side of the bus was broken. The road itself was 

submerged in water as it rained. This was not what really scared 
the passengers. Lightning was flashing. Then the lightning 
increased. The bus had fallen right under an electrified cloud. The 
first lightning cut the oak tree the right in half. It immediately 
dropped five paces away. 

The women shouted and screamed. Two of them fainted. The 
children were crying all the time. Mustafa could not help himself and 
said: 

 
"Mehmet Ağa do something to it. Please do something for God's 
sake!" 
"Oh my Godness!" Mehmet said. 
 
The second thunderbolt fell like a violent slap on the antenna wire 
that was dangling to the right of the bus. The driver and those next 
to him died immediately. The bus rolled over to the left. It rolled 
twice and stopped. Words are not enough to describe what is 
happening inside. After quarter of an hour, only one person held out 
his head from that wrecked bus. 

This was Mehmet,  luck of the village. He seemed to be grinning 
from far away, but it would be understood that he was not laughing 
when you came close. He had a dull and confused expression on 
his face. The bus was on the moat of the road. Mehmet looked 
around and said: 

 
“Oh no!” 
 
Hail was pouring down on him constantly. Mehmet took shelter 
under the right fender in order to protect his head and eyes. His 
head was covered with mud. After a while the downpour stopped. 
The sky was clear. The clouds left the bus and swiftly went away. 

Another bus was about to cross the road in the evening. Those 
who saw the place were speechless with fear. They took Mehmet 
and left him to the first gendarmerie station. They were stunned. All 
those people died, but nothing happened to Mehmet. The 
commander listened to Mehmet. He called the District Gendarmerie 
Command. In an excited voice, he announced the incident to the 
command. 

The bad news travelled fast. Everyone heard about the accident 
before Mehmet arrived the village. Everyone was waiting on the 
way. Mehmet was the only one who survived in the accident. He 
was sweaty and threw his sweat gland on his shoulder. When he 
got close, the villager stood in the middle of the road and waited for 
him. Everyone looked scared. His wife and his son, Tosun were on 
the front row. Güllü was ashamed of that. She was very happy to 
see   that  her  husband  was  alive.  Mehmet came close and said :  
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Figure 2. Source: Aile Danışmanlığı | Dinamik Psikolojik Danışmanlık ve Eğitim  
Merkezi,  date of access: 05/07/2020). 

 
 
 

“I’m sorry for your lost.” None replied him. Just a few people said 
“Thank you.” 
 
Mehmet walked towards his house with his wife and his son in his 
arms. The folks were following me. There were all seven people left 
on the bus. They couldn’t answer "What happened, how did it 
happen, Mehmet?" Mehmet went to the coffee house at night to tell 
about the incident. When Mehmet came in the coffee house, 
everyone left there. Then, he went to his field partner's house. He 
could not find anyone at home. In short, nobody in the village wants 
to talk to Mehmet. His wife Güllü asked: 
 
"Shall we move to another village?" 
 
Mehmet was about to cry and asked: 
 
“Why? What did I do to them? You know I’m the luck of the village”. 
“Don’t you really understand? They think that you are the reason for 
all this troubles”. 

Mehmet said: 
 
“You are wrong. Everyone knows that I’m the luck of this village”. 
 
Güllü didn’t believe him. So the husband and wife had a little 
argument. A week after they argued, a buffalo kicked Güllü. She fell 
and died. Mehmet left alone in the village of thirty-five houses. He 
could not plow his field, he even could not get salt from the grocery 
store. He could not go to the coffee house. His hair and beard 
tangled. His son became weaker day by day. There was none to 
take care for him. Shortly after,  a febrile illness killed him. Mehmet 
wanted to sell the house, the field. But he could not find someone to 
buy them. He left the village with a skinny donkey and a buffalo. 
None knew where he went or what happened to him (Mehmet 
SEYDA). 

After the text is read, the events in the story are listed by the 
students under the guidance of the teacher in order of occurrence. 
In this step, the events are listed like this; 
 
1) The bus goes ahead with difficulty on the ramp 
2) One of the passengers makes a joke to Mehmet 
3) Another passenger warns the other not to bother Mehmet as it 
could bring bad luck 
4) It starts to rain heavily during the journey 
5) The lightning hits bus, the bus flew into the ditch 
6) Everyone in the bus dies except Mehmet 
7) Another takes him to his village 
8) The villagers impute Mehmet as being evil and exclude him. 
9) Mehmet’s wife and son die 

10) Mehmet leaves the village. 
After the list was prepared, the teacher asks the questions below: 
 

1) Do these events happen or can happen? 
2) Are the events interesting and intriguing? 
3) Which events have cause and effect relationships? 
 

First, the first two questions are answered, if the correct answer 
cannot be reached, instant questions guidance statements can be 
used. Then the third question is asked. If the question cannot be 
answered correctly, some questions like "Why did Mehmet leave 
the village?", "Why did the bus roll into a ditch?" can be asked. It is 
noted that the correct answer to these questions contained in the 
listed events. After the question are asked and answer are taken, 
the students asked how the event and plot in the story should be. 
Students are guided to give answers like; “The event in the story 
must be experienced or likely to be experienced, interesting and 
intriguing. There should be a cause and effect relationship between 
events and it should be ensured that the events are consistent 
among themselves. " If necessary, instant questions and guidance 
statements can be produced. 

The teacher reflects a painting that shows a family sitting around 
a table from projection onto the blackboard. The students are told 
that a story will be planned in accordance with this image. Stories 
are started to be fictionalized as a group by the students under the 
guidance of the teacher (Figure 2). The questions below are asked 
to students; 
 

1) Who should be involved in the story, what should their 
characteristics be? 
2) Where should the event or events in the story take place? 
3) How should the story begin? 
4) How should the events in the story develop? 
5) How should the events in the story end? 
6) What event or events should pass? (Duration: 20 minutes) 
 
 

Writing 
 

Students are asked to write a story based on the plan on the board. 
An A4 sheet of paper is distributed to each student and the 
students are reminded following below: 
 

1) Consider the planning of the story. 
2) You can ask the points you have in mind. 
3) You must follow the general composition rules in yourarticles. 
4) While writing, you should pay attention to spelling and 
punctuation. 
5) You have 25 minutes. 
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Activity 2: I’m in the library 
 
Pre-activity preparations 
 
The teacher makes the following announcement at the end of the 
last lesson of the week before the event: 
 
Dear children, I want to gather information about the biggest 
libraries in the world until our next lesson. When doing research, 
you can use resources such as your home encyclopedia of the 
internet. Also, I want you to read the story "The Broken Horse", 
which I will distribute to you, at least twice, until our next lesson. 
Story texts are distributed to students. 

 
 
Drawing attention 
 
Students are asked to talk briefly about the information they 
gathered. Volunteer students are given the right to speak, 
discouraged students are encouraged, but they are not forced. 

 
 
Application 
 
The story “Chain” is shown to students from projection: 

 
“Chaın” 

 
My next-door neighbor, a foreign officer, had a Bulldog dog. A dog 
with a big head, a big neck, two females always in the square, his 
cheeks are hollow and drooping, his nose is sunken, upside down. 

The bulldog is a dog that, for a change, has put on its original 
face a scary, worried, pessimistic carnival mask. Be careful, he 
keeps his neck upright, as if trying not to drop this makeshift black 
face. 
Neighbor's Bulldog had hung on his face the hardest, most 
meticulous and ostentatious of masks I had ever seen. He looked at 
the world with a vengeful anarchist eye, as if it were an 
unnecessary, harmful, disgusting thing to be smashed and 
destroyed. 

Twice a day, this strange figure from Senegal, created from a 
burly, frightening erkardif charcoal, flesh and muscles kneaded with 
pitch—was holding him tight by the chain, trying to vent. But with 
what difficulty… That dog, the big, black man, yellow. which 
dragged large freighters like tugboats. The beast is panting all the 
time, ears erect, eyes whirring, and face contorted and wrinkled 
with anger!.. 

If he gets out of the chain, no doubt, we will see that whatever 
comes before him, whatever comes, he will not let go of what he is 
holding like a vise, we will see it break and break in his hard, 
springy jaw. Especially not a cat or a dog, "Juju" is suffocating with 
greed. No barking, no howling, no groaning! 

 
The poor Senegalese changed the "js" he couldn't say: 

 
Sushi! Shut up! no matter how much he shouts, even if he hits it 
with the belt on his waist… Juju is all over the place, snarling, 
tearing, throwing, becoming unstoppable. Then, involuntarily, they 
pull it back into the house as if plucking it. Reaching from the 
balcony, a plaid and messy-haired Frankish wife takes care of 
herself, her deceptive skirts that smell like wet dog hair: 

 
Juju! Juju! Sherry. . . 

 
And the serenity of the street is coming back.I ask myself: 

 
One day, what will happen when the  chain breaks?  What  the  hell  

 
 
 
 
will happen? 

Finally, one day, this event that I feared, expected and wondered 
about happened; Juju's chain remained in the hands of the nigger. 
The dog had sprung up like a stone from a catapult and vanished in 
an instant. They couldn't catch up with him, the barking that was 
getting farther and farther and echoing through the streets, that was 
it! 

The “Bulldok” had gone to turn the town upside down; Who 
knows what disasters we would hear? 

 

However, it did not: 
 

Two days later I saw Juju very stagnant in his chain. It means that 
he had returned or was found, and he had undoubtedly 
encountered more fierce domestic dogs, tasted his hand wiggle, 
became homeless, homeless, tried hunger, and left all his rage and 
unbridled anger. 

When they took him out for air, freedom no longer seemed as 
appealing to him as before; The chain did not feel an unbearable 
burden. 

In fact, later on, he began to wander around the soldier without 
tie; He walked unchained and well at his feet, looking at the world 
with the eyes of a philosopher, not with anger but thoughtfully. 
These eyes were now weighing the world they had begun to 
understand. 

That old terrifying creature had become just a dog when its chain 
came off. Neighborhood children, who could not come near him 
before, surround him: 
 
Sushi! Shut up! they were mocking. He didn't even care... Because 
he owed all his showmanship and heroism to the chain he thought 
would not break. 
 
I believe that this chain passes through Juju's troubled eyes from 
time to time, like a distant, glorious memory, the dog was looking for 
its chain... 
Refik Halit KARAY 
(Abridged and edited for the event.) 
 

The text is analyzed with the students. In the process, students are 
asked the following questions: 
 

1) In which part is the information about characters in the story 
predominantly located? 
2) In which part is the element of time first specified in the story? 
3) In which part in the story is the element of setting mentioned 
first? 
4) In which chapter is the social context that the events in the story 
take place first? 
5) What part of the story is the introduction part? 
 

Students’ answers are taken. If the answers are correct, the 
process continues, if not, the students are provided with the correct 
answer with guidance and hints. The exposition part found with the 
student's answers is made italic on the slide. It is said that this part 
is called the exposition part. The students are asked what the 
features of the exposition part are and they are asked to answer the 
question based on the questions above. The students are guided to 
give answers like  “the events in the story start in the exposition 
part; some information about time, characters, setting and fictional 
atmosphere is given”. If necessary, additional instant questions and 
guidance statements can be produced. 

In order to reinforce what has been learned, the following visuals 
are shown to the students by projection, the activity sheet is 
distributed and the following question is asked by the students: 
 
Children, suppose that the story is about the picture below. Which 
of the pieces in the activity sheet would be the exposition part of 
such a story? 
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Figure 3. Source: youtube.com (Date of access: 09/07/2020). 

 
 
  

    
Figure 4. Source: sinavtakvim.com (Date of access: Erişim tarihi: 10/09/2020).  

 
 
 
Dear student,There are children playing in the photo above (Figure 
3) Below are the short story sections. After examining these 
sections and the visual, you need to tell together which piece is the 
exposition section and which visual this piece is compatible with. 
 
(1) With the arrival of spring, we got into the habit of throwing 
ourselves into the countryside after school. Every afternoon, we 
took our four-legged friend with us, and we ran on the grassy field 
outside the village. Our favorite game was the tag. This game was 
a favorite of both our girlfriends and boyfriends. Our families were 
also comfortable because our playground was far from the road and 
cars. 
(2) After dealing with these troubles for a long time, things finally 
got on the way. They continued to look to the future with hope, even 
after all the events that had passed through them. Their unwavering 
belief and confidence in life was such that would go down in history. 
(3) The students, who were very affected by this incident in the 
classroom, decided not to mistreat their friends again. They all went 
out to the garden of the school to play friendly. Their eyes were 
bright as the teacher told their friends that negative behavior was 
no longer seen in their classroom. 

 
 
Writing 

 
The library sketch is projected for students to use in writing 
activities (Figure 4). 

Students are asked to complete the exposition part of the story, 
which has been given to them in blank, in accordance with the 
context by making use of the library sketch. They are told to benefit 
from this visual while fictionaling the setting element in the story. An 
A4 sheet of paper is distributed to each student and they are 
reminded the following below: 
 

Consider what we did in activity at the first lesson. 
You can ask the points you have in mind. 
You must follow the general composition rules in your articles. 
While writing, you should pay attention to spelling and punctuation. 
You have 25 minutes. 
 

The Seat Case 
 

I thanked Ahmet and let myself go on the comfortable brown seat. 
As soon as I sat down, I screamed and jumped out. The teacher 
who was examining the library's weekly records,  got angry and 
started shouting: 
 

-You're so childish! If you don’t want to do it, I will find another 
student. If you want to keep on being on duty, be calm. Don't yell 
like that again, I don't want uproar! 
I was scolded by the teacher and also the pain of the needle was 
sinking into my back… My eyes were tearing with anger. When I 
looked up, I saw Ahmet and Ali peeking at each other and laughing 
quietly. When we're done, Ahmet approached me and said; 
- Why  did  you  just  jump and shout? I did not say anything and left  
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Figure 5. Source: ttps://www.mevkolejibasinkoy.k12.tr/ (Date of access: 15/08/2020). 
*You draw the boundaries in your head yourself. 

 
 
 
there quietly. 
We were on duty at the library in turn once a week. Fifteen days 
had passed since the incident. I was on duty that day. Ahmet and 
Ali also forgot the incident. We started to get along very well now. 
As they were going to lunch, I said: 

 
-Why don’t you come early, so we drink my fruit juice together. I 
finished my preparations before they came. What I call preparation 
is placing the two pins on the chairs… Everything was ready now. I 
was going to take my revenge. Even if the teacher did not see it, I 
would hurt them.  
 
Then the door opened, and I was trying hard not to laugh. But what 
was that! The director and our Turkish teacher were coming to 
check the library records during the lunch break. Before I could stop 
him, the director sat on one of my pinned chairs. He jumped up as 
soon as he sat on that pinned chair. I was not only trembling with 
fear but also very angry with myself. I wish I had never tried to take 
revenge in that way. Our teacher was stunned, blushed, spoiled 
and said: 

 
- I’m very sorry. Please come and sit here. Where he pointed was 
my second pin seat. The same event, the same jump... This time 
the teacher screamed: 
- Mehmeeeet! he started to run after me. I jumped out of the library 
first and then the school door. When I got home in the evening, it 
didn't take me long to convince my parents that I would be more 
successful at another school. I didn't even pass the school for a 
long time! 
(It was written for this event, inspired by the story of Rıfat Ilgaz, 
Makam Cushion). 

 
 
Activity 3: Who is confident 
 

Pre-activity preparations 
 

The teacher makes the following announcement at the end of the 
last lesson of the week before the event: 
 

Dear children, I want you to do a research on the concept of self-
esteem for our next lesson. In your research, you can use the 
printed or online dictionary of the Turkish Language Institution, 
source books, and the internet. In addition, I want you to read the 
"Heritage Felt" story at least twice, which I will distribute the  copies. 

Drawing attention 
 
Students are asked to share the information they have gained with 
their friends briefly. Volunteer students are given the right to speak, 
discouraged students are verbally encouraged but they are not 
forced to speak. The following cartoon, which is found by the 
teacher before the lesson, is shown to the students (Figure 5). 

Children, as you see the yellow fish is taking shelter in an 
aquarium in the sea. Why is it doing that? Can you compare the two 
fish in this cartoon in terms of self-confidence? After the question is 
asked, a maximum of three students are made to answer and the 
answers are immediately followed by another question like "Why do 
you think this way?" After receiving the answers to this question, 
the teacher ends this part of the lesson with the following words: 

Having self-confidence is a good thing when it is in moderation, 
and it helps people succeed. Lack of self-confidence causes people 
to be unable to use their potential and always stay in the 
background (Duration: 10 minutes). 
By using the induction method and the demonstration technique, 
the story named "Child and Balloonist" is projected: 
 
Chıld and Balloonıst 
 
A balloonist had been coming to the neighborhood for a while. 
Almost every day, and at roughly the same time, he appears from 
the corner with a huge cluster of balloons in his hand, “Balloons! 
Colorful balloons!” shouting, he would cross the street with heavy 
steps and turn around the other corner and disappear. The little boy 
eagerly awaited his arrival every day. As he watched the balloonist 
in amazement as if fascinated, he wondered how many balloons, 
which he said "wouldn't fit in our house", did not lift the man up. The 
balloonist was in the front, the little boy was in the back, and they 
were crossing the neighborhood together. Every now and then, 
when the balloonist paused to rest, he paused, and then continued 
to watch. Once again, when the balloonist stopped to rest, the little 
boy gathered all his courage and went to him. First, after watching 
the balloons closely for a while, “Uncle balloonist!” said. "You know, 
I've never had a balloon." 

After glancing at the boy, the man said, "Do you have any 
money?" he asked. “It was during the holidays.” exclaimed the boy. 
“Next feast will happen again.” “Then come on the feast. I'm in no 
hurry, I'll wait." The boy quietly walked away from the man and from 
the colorful balloons. Tears were flowing from his eyes and it was 
as if he had no strength left to walk. He hadn't taken ten steps yet 
when  he  wanted   to  turn  back  to  look  at  the  balloons,  and  he  
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Figure 6. Source: efibarlou.blogspot.com (Date of access: 12/09/2020) 
 
 
 

couldn't believe his eyes. The balloons somehow escaped the 
man's grasp and were caught in the branches of a large tree by the 
side of the road. The boy was stunned by the sight he saw, while 
looking at the balloons on the tree, the balloonist called out to him: 

 

"Little, if you get the balloons out of the tree, I'll give you one." 
Hearing the balloonist's suggestion, the little boy couldn't believe his 
ears at first. Then he came under the tree like lightning, took off his 
shoes at full speed and started climbing the tree. The excitement he 
felt as he approached his target, step by step, didn't even feel like 
the thorns of the acacia tree that were stinging and hurting his legs. 
He finally reached the balloons. He watched them for a while. Then, 
carefully shielding the balloons from the thorns of the tree, she 
untied the strings from the branches and handed them to the 
balloonist. Only one balloon had detached from the others and had 
risen a little higher and was stuck in the branches. If the boy tried to 
save him, he knew that the thorns of the tree would burst the 
balloon. Reluctantly, she descended from the tree, put on her 
shoes, and eagerly awaited the balloon that the man would give 
her. But the balloonist forgot his promise. After wrapping the ropes 
tightly around his hands, he started walking slowly towards the end 
of the street. The boy was surprised. “You were going to give me 
one of the balloons?” he asked. Man: 
 

“Your son is in the tree, get out if you want.” The boy did not have 
the strength to stand. He collapsed onto the curb. He turned and 
looked at the balloonist, who was about to disappear around the 
corner, and his balloons, and the crimson balloon at the top of the 
tree. he muttered. “Let it be! I have a balloon now, even if it stays 
on the tree.” 
Yucel Aksoy (Abridged and edited for the event.) 
 

The text is analyzed with the students. In the process, students are 
asked the following questions: 
 

1) In which part did the events begin to develop? 
2) What is the main part that is intriguing? 
3) What is the section where the main problem in the story is 
raised? 
 

Student answers are received. If the answers are correct, the 
activity continues; If the answers are not correct, it is ensured that 
the correct answers are reached with  guidance. The  found  part  is 

made italic. Then it is said that this part is the climax part of the 
story. Based on the questions above, students are asked to say 
what the features of the climax part are. Students are guided to give 
answers like '' Climax is the part where the events in the story begin 
to develop. It contains clues about the consequences of the story 
and is intriguing. " If necessary, additional instant questions and 
guidance statements can be produced.  

In order to reinforce what has been learned, the following 
question is asked to students: 

 
If the images below were a story, which would be the climax part? 

 
The students are guided to tell that the second and the third 
pictures are the correct ones. If the students can’t give the correct 
answers, additional instant questions and guidance statements can 
be produced (Figure 6) (Duration: 20 minutes) 

 
 
Writing 
 
The students are asked to complete the climax part of the story, in 
which the exposition and resolution parts are written, but the climax 
part is left blank, using the writing technique to complete the text, 
based on the visual projected by the teacher, in accordance with 
the context. It is stated that they can use the image below to make 
predictions while completing the gap in the story (Figure 7). An A4 
sheet of paper is distributed to each student and the followings are 
reminded are to the students: 
 
Consider what we did in the activity at the first lesson. 
You can ask the points you have in mind. 
You must follow the general composition rules in your articles. 
While writing, you should pay attention to spelling and punctuation. 
You have 25 minutes. 

 
 
An Uncomfortable Bed 
 
One October I went to spend a few weeks with some friends in a 
big old house in the north of France. 
My  friends  enjoyed  playing  practical   jokes   on   people.  I’m  not  
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Figure 7. Source: linkedin.com (Date of access: 15/07/2020). 

 
 
 
interested in people who don't like playing jokes. 
When I arrived, they gave me a big welcome, which made me 
suspicious. They fired guns, put their arms around me and made 
me feel important... like they were going to have some fun with me. 
I said to myself: "Lookout! They’re getting something ready for you." 
During dinner everybody was laughing. Laughing too much. I 
thought, "These people are laughing for no good reason. They must 
have planned a joke... and I will be the victim of that joke. I have to 
be careful!” 
I could smell a practical joke in the air, like a dog smells meat. But 
what is it? I was watchful, and I couldn't relax but I did not let a word 
or a movement show that I knew something was happening. I did 
not trust anybody... not even the servants. 

The time came for sleep, and everybody in the house came to 
take me to my room. Why? They all said "Good-night" to me. I went 
into my room, shut the door, and stayed standing, without moving a 
single step, holding a candle in my hand. 
I heard laughter and quiet talking in the corridor. I was sure they 
were spying on me. I looked around the walls, the furniture, the 
pictures, the floor. I saw nothing that made me suspicious. 
An idea came into my head: "My candle could suddenly out and 
leave me in darkness." 
Then I lit all the candles in the room. After that I looked around 
myself again but I didn't see anything unusual. I walked around 
slowly, examining every part of the room. Nothing. I looked at every 
object in the room, one after the other. Still nothing. I went over to 
the window and closed heavy curtains. I put a chair in front of the 
window, so that there would be nothing to worry about from outside. 
I sat down in a big old chair... I didn't get into the bed.  
I couldn't believe that it was daytime and the sun was shining. All 
the noise brought my friends hurrying into my room, and we found 
unhappy servant lying on the bed I had made on the floor. When he 
was bringing a cup of tea, he'd fallen over the mattress, spilling the 
hot liquid onto my face. 

I had been so careful in closing the curtains and sleeping in the 
middle of the room... but I had made the practical joke I was trying 
escape. I had been so careful in closing the curtains and sleeping in 
the middle of the room... But I had made the practical joke I was 
trying to escape.Guy de Maupassant 

 
ENG3.W1.L5.an-uncomfortable-bed.pdf (state.tx.us) 
Consider what we did in the activity at the first lesson. 
You can ask the points you have in mind. 
You must follow the general composition rules in your articles. 
While writing, you should pay attention to spelling and punctuation. 
You have 25 minutes. 

Activity 4: What's more than a hundred 
 
Pre-activity preparations 
 
The teacher makes the following announcement at the end of the 
last lesson of the week before the event: 
 
Children, how do you think a person's appearance affects our 
thoughts about that person? Think about that question until our next 
lesson. Now I will distribute the story called "The Come back" to 
you. I want you to read this story silently at home at least twice. 
 
 
Drawing attention 
 
The teacher enters the classroom even though he has a caricature 
and tells the students that he has read a very interesting caricature 
on the internet and wants to share it with them. The  caricature, is 
shown to the students and the students are asked what their first 
thoughts would be if they met the person mentioned in caricature 
(Figure 8). 

Then the teacher ends this part of the lesson with the following 
statements: 
 
So, we shouldn't make firm judgments by looking at people's 
appearance. Because this can put us in difficult situations. The 
important thing is not being beautiful physically, but the beauty of 
the soul (Duration 10 minutes). 
 
 
Application 
 
The story “Heritage” is projected. The text is analyzed by the 
students under the guidance of the teacher. 
 
“Herıtage” 
 
My uncle had put me in his place since his son Nihat died. Last 
year, my aunt died of grief. Now this unfortunate man sits with his 
servants in his palace-like mansion; I go to see him from time to 
time. The most moral and virtuous of people I have known in my life 
is my uncle. He served the state and spent his life in district 
governorships, governorships, and governorships of distant 
provinces. We, new men, cannot hear the love he has for poetry 
and art. The library that the garden eventually built is a secret 
sanctuary.  Half  of  his  day  is  spent  here,   he   likes   books  and  

https://tea4avcastro.tea.state.tx.us/thl/ENG3.W1.L5.an-uncomfortable-bed.pdf
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Figure 8. Source: İçi Güzel Olanın Dışı da Güzel midir? | Ozan Keçeli (wordpress.com) (Data of access: 01.02.2021). 
*Everyone's inner beauty reflects on your face, I wonder where mine reflects on me 

 
 
 

caresses. 
The servant who opened the door that morning said: 

 
- The gentleman is in the library, if you want, come over there! said. 
I walked along, staring at the still-green flowers at the foot of the 
defoliated trees. The lead-lined cup dome of the library resembled 
an air of faceless mourning. The green-painted iron covers of the 
windows were open. I knocked lightly on the door, the servant 
thought: 
 
- What is it, Mehmet? said. 
- It's not Mehmet, it's my uncle… He opened the door. 
With his white beard and thick eyebrows that made his blue tired 
eyes look bigger, he looked like a saint who had risen from his 
tomb. I kissed your hand: 
 
- Come on, he said, let me show you a jewel. 
- Here you go. 
I took off my shoes. Just like entering a mosque… I wore a pair of 
red slippers. We sat next to the table. 
“You didn't see this, you didn't see this!” she was laying the books 
one by one on the table. Some sofas, dates, translations, all of 
which had a musty smell of graves. My uncle devoted his whole life 
to his library, especially since he was left alone. My uncle was 
immersed in reading a poem. When finished reading: 
 
- Do you know? They want to buy my library! said. 
- How much do they pay? 
- First, they said ten thousand liras. Then I said, “I don't sell!” When 
he said that, they went up to fifteen thousand, twenty thousand. 
- What are you saying? 
- They will even give you twenty-five thousand. 
- Oh uncle, don't stop, sell it! I said. He lifted his eyes from the book 
he was reading. He turned to me. There was such a scolding, such 
a reproach in it… 
- Selling my library? What do I do then? 
He lowered his eyes back to the book. His face was disfigured. With 
a stagnant, miserable tone: 
- I'm at the grave, my library is at the auction! said. 

I didn't make a sound. I pretended to read the book in my hand. I 
don't know how long we kept quiet, it seemed too long to me. While 
my eyes wandered between the lines of  writing,  I  was  thinking  of 

twenty-five thousand liras myself. It was a small fortune. It was a 
fortune that would sooner or later be mine. In any case, my uncle 
had no heirs other than me. Who wanted the library? I would ask. 
The word also came into my mouth. I didn't ask. I was afraid of his 
clever eyes, which looked bigger, bluer, brighter under the glasses. 
I thought he'd understand my thinking right away. This ready 
legacy, which I had never thought of before, suddenly filled all my 
dreams. It's like my head is swollen, I'm dazed. I don't know what 
I'm talking about with my uncle. I left the library. We came to the 
hall. We sat down to eat. It was like I was in a novel. Two of my 
uncle: 

 
-You have a distraction today. I remember you said you have 
something. While I was eating my meal at the table, my mind was 
constantly working and making plans. I couldn't control the ideas 
that were born in my head, I was silent. That's right… This poor old 
man was going to die soon. Twenty-five thousand liras for the 
library, a mansion, a vineyard, an apartment, etc. These are 
seventy-eight thousand liras: A fortune of one hundred thousand 
liras! Would I live here anymore? I would breathe in Europe and 
taste life with pleasure. But… If this old man tries to get married or 
something… But is it possible? A high-pitched demon voice inside 
my brain: 
 
- Why not possible? said. 
- It's not possible, it's not possible! I grit my teeth. 
- No, it's possible! You'll suddenly hear tomorrow! 
- That's bad... 
My mind gave me an order to avoid this. The fact that the hundred 
thousand liras that fell at my feet flew away because of my 
negligence… I had to seize this wealth at any cost. Until the 
morning that day, I made dozens of plans to seize the wealth. I did 
not see any harm in any of them. 
… 
I didn't sleep at night! I couldn't look in the mirror so as not to see 
myself. Yes, all moral sentiments were a lie to me. Until the 
morning, I listened to the voices in my brain that gave me control: 
 
-Don't hesitate! 
- No, no, I can't. 
- You will! 
- I won't. 
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Figure 9. Source: web.watsapp.com (Date of access: 20/10/2020). 

 
 
 
- You will miss a hundred thousand liras. 
- Run away. 
- You're not stupid. 
No, I'm not stupid. But… I went down to my uncle early in the 
morning. The poor old man was drinking his milk in front of the 
balcony. He greeted me with a smile: 
- What is that, he said, are you bothered? You turned yellow! 
- I have nothing. 
- Have you slept comfortably? 
- I said yes. Then all of a sudden I started kissing her hands. He 
was surprised. I guess tears were flowing from my eyes. 
- I have a request from you! I groaned. I want you to bequeath all 
your wealth to national institutions while you are still alive. 
- But why? 
- That's how I want it... 
- But why? 

Tell me what I was thinking at night, what plans I made to seize 
this hundred thousand lira as soon as possible. 
I would. He would understand my true face. No, I did not have that 
courage. I started to tell lies. Supposedly I was young, maybe I 
could sell this library and get him out of the country. I wanted this 
important legacy to be left to the nation! 
- All right, he said. Let me give my library to the nation. But my other 
goods... 
- I don't want them either, uncle. There are so many patients. There 
are tears to be wiped, wounds to be healed, widows to be 
comforted, orphans and orphans to be comforted! 
He was looking at me with deep surprise as I said it. The poor man 
could not understand what a low creature he was. He straightened 
up and embraced me. He kissed my forehead. 
- You are my pride! said. 
The poor old man I cheated on with my lies for the last time will also 
consider someone like me virtuous again! This infamous "my pride!" 
he will say. 
Ömer Seyfettin (Abridged and edited for the event). 
In the process, students are asked the following questions: 
 
1) In which section do the events in the story end? 
2) In which part is the message of the story given? 
3) What do you think is the main part in the story that affects 
people? 
Student answers are received. If the answers are correct, the 
activity continues; If the answers are not correct, it is ensured that 
the correct answers are reached with guidance. The found part is 
made italic. Then it is said that this part is the resolution part of the 
story. Based on the questions  above,  students  are  asked  to  say 

what the features of the resolution part are. Students are guided to 
give answers like '' Resolution is the part where the events in the 
story end. The main message is given in that part." If necessary, 
additional instant questions and guidance statements can be 
produced. In addition, the students are asked to say which of the 
following emojis are compatible with the exposition, climax and 
resolution parts of this story (Figure 9) (Duration: 20 minutes): 
 
 

Writing  
 

As the last step of the demonstration technique, students are asked 
to complete the resolution part of the story called “TheComeback”, 
in which the exposition and climax parts are given and the 
resolution part is left blank, in accordance with the emotion in the 
emoji at the end of the story. It is said that these images mean love, 
affection and closeness, in case of confusion in terms. 
An A4 sheet of paper is distributed to each student and the 
followings are  reminded  to the students: 
 

Consider what we did in the activity  at the first lesson. 
You can ask the points you have in mind. 
You must follow the general composition rules in your articles. 
While writing, you should pay attention to spelling and punctuation. 
You have 25 minutes. 
 
 

“Dentıst” 
 

It is said that those who do not suffer do not know: There are very 
few people who do not suffer, what a terrible thing this toothache is. 
If other parts of the body get sick, the head will still manage, but if 
the head and brain get sick, what should the body do? 

Once, our lady's teeth were abscessed; We were in a village 
covered with snow on all four sides. There are no doctors, no 
barbers, and the roads are not open so that you can go to the 
province... For a week we wandered around each other like lions in 
a cage; The woman wept shrillly. Whatever the case... Now, thank 
God, we are in a place that has a doctor. If there are no snow 
storms in winter, the roads will take the man to the province. But 
there is no dentist here either. The doctor gives medicine, but when 
it gets tight, it doesn't interfere, let's spend a car and move to the 
province. So he told us to take our lives. One day, good news 
spread: The brother of the agricultural officer was a journeyman 
with a dentist in Adana. He wanted to come here by playing some 
team tricks, but he was hesitant because he did not have a license; 
What  would  the  judge,  the  district governor or something say, he  



 
 
 
 
should have asked. The ground was felt; they are already 
complaining about the same problem; "We don't officially know 
about it." they said. Finally the dentist showed up one day. 

Their teams were brilliant. I scored something like this. He knows 
quite a few things. On the practical side, there is nothing to say. 
Even those who are not hard of teeth stop by just in case and start 
the repair phase. Fillings, veneers, bridges, even dentures... The 
villagers, especially... The poor ones are so happy that they are so 
happy to drive a stake into the ground and tie their tooth to it with 
rope, to tie the rope to the door and throw a tooth with a kick; they 
even got rid of it by tying it to a mauser bullet and flying it. They all 
breathed a sigh of relief. 

One day, Murtaza Bey also had a toothache, and he went to the 
dentist, whose praise he heard by ear. The dentist pulled out a 
painful rotten tooth, filled one, and for the other cavities: "These are 
open, they form abscesses, they swell, let's take timely measures." 
said. Our Ağa found the activity of that day sufficient and left. Two 
days later, I saw Murtaza Bey in Çopur İlyas's coffee house: One 
hundred eyes were swollen, his head was wrapped around his 
neck. His face turned crimson. 
- Get well soon, Mr. Murtaza… No, I hope? 
It must have been roaring anyway, and it exploded at my word: 
- Is he coming to the country without a rope or is he coming with no 
good? Will they scam people? Have you ever watched? They 
ignore the district governor, the judge will squint... Fortunately, they 
didn't cut off our heads and give them to us. 
- My dear, they didn't take you there by force… If you don't like it, 
you shouldn't have gone. 
- What if someone who doesn't know the law and book says that... 
How do you say that to a man like me? Don't you know what they 
do to a dentist without a diploma or license? I will complain 
everywhere. 
There is an informal, illegal, unlicensed business. I was very sorry. 
We will be without a dentist and a lot of people will be in trouble. I 
saw Blind Haji in the cafe, I told him my problem. Haji immediately 
found the solution: 
 
- They should give Murtaza Bey's money back. Let them do their 
teeth. Wait and see! 
This idea occurred to me as well, so I immediately went to the 
dentist. 
 

   
 

Muhtar Körükçü (Abridged and edited for the event).  

 
 
RESULTS AND DISCUSSION 
 
In the study conducted by Yeh (2010), with eight teacher 
candidates were studied. In this research, it was seen 
that visuals could be understood and used without 
training. These findings coincide with the starting point of 
the research. In this study, it was assumed that the 
visuals were easy to understand, they also supported 
learning and the students would be able to understand 
the visuals without any training. 

In the research conducted by Jain (2018), it was 
determined that visuals affected the consumers’ 
perceptions and direct consumer behavior. This study 
also  supports   the  idea  that  visuals  will  guide  student  
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behaviour. It is thought that with the activities carried out 
within the scope of the study, students' story writing skills 
and their attitudes towards writing will be improved. 

In the study conducted by Rowsell et al. (2012), it was 
mentioned that visuals offered concrete details and were 
directive to discover meanings, and it was stated that 
visuals should be used more in accordance with 
developing possibilities. İt is stated in this study that 
visuals should be more intensively used in the classroom 
and visuals can be used in the teaching of abstract 
subjects. 

The results of the study by Susilawati (2017) of this 
study overlap with each other. Susilawati used comics in 
her study and it was determined that this improved her 
story writing skills. This study is based on the same 
assumption. 

In the study conducted by Megawati and Alkadrie 
(2017), it was revealed that teaching writing using 
photographs provides more effective results. In this 
research, it has been seen that the ability to write a story 
can be improved through visuals such as photographs. 

The findings are in line with the findings of the study by 
Noreewec and Margana (2018). In both studies, videos 
were used and it was concluded that these images would 
improve students' writing skills.  

In the study conducted by Sinaga (2018), it was seen 
that the use of animation films in teaching narrative 
writing increased learning success. In this study, visual 
materials were used to improve story writing skills. 

Many international studies have shown that it is really 
difficult to teach the story writing skill and that some extra 
applications are needed in addition to the curriculum 
(Ahmad et al., 2020; Alkaaf and Al-Bulushi, 2017; Lane et 
al., 2010; Wilson, 2019). In this study, it is also found out 
that the activities and strategies used in the teaching 
programs and textbooks for the story-writing skill are 
insufficient;  new approaches and activities based on 
these approaches are needed to improve the story writing 
skills. It can be said that the activity suggestions are in 
accordance with the general approach and point of view 
in the literature. 
 
 

Conclusıon 
 
Although there are many studies in the literature on story-
writing skill and the use of visuals in education, there is 
no study that deals with both of these subjects. For this 
reason, activities which aim to improve the story writing 
skill through visuals are prepared. The activities consist 
of preparation for the lesson, drawing attention, 
application and writing sections. Each stage of the 
activities is planned in a way that enables active 
participation of students. In the pilot activities, it was 
observed that the activities could be understood by the 
students and completed on time. It has been observed 
that student motivation is higher compared to other 
activities   in   pilot   activities.   Since    motivation    is   a 
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prerequisite for success, it is thought that activities will 
affect student success. With this study, it has been 
revealed that visually supported activities will be 
beneficial in terms of teaching and developing the skill of 
writing an event story. In the study, tools that are 
frequently encounter in daily life such as cartoons, silent 
films, documentaries, paintings, photographs are 
included, and thus, it has tried to draw attention to the 
fact that writing a story is also a part of daily life. 

To date, there is no study that directly addresses this 
issue. It is hoped that this study will contribute to the field 
by providing teachers with new opportunities in their 
classroom practices and gaining new perspectives 
through the activities prepared. 
 
 
Recommendations 
  
Within the scope of the study, the following 
recommendations are made for researchers: 
 
1) The activity set can be applied with a large number of 
students 
2) The activity set can be used by adapting to the case 
story. 
3) Similar studies can be performed for other text types. 
4) Similar studies can be performed with advanced visual 
techniques. 
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A school is the only place with a formal and legitimate mandate of duty of care for the learner. Schools 
are expected to be nurturing environments free of abuse, exploitation, violence, bullying, humiliation, 
discrimination, harassment, negligence, cultural stereotypes, emotional distress, socio-economic 
marginalisation and moral prejudices. Some concerns about governance and ethical leadership in 
schools are therefore inevitable. Drawing from the Eurocentric and Afrocentric theoretical perspectives, 
this article discusses lapses of ethical leadership practices in Botswana with a deliberate focus on 
school leadership systems. Secondary data is drawn from the media and government reported cases on 
the growing systemic social decadence. It is argued that unethical conduct in the education system in 
the country is heightened by lack of an Africanized ethical code of conduct for educators and double-
dipping by the public officers. The article recommends an indigenized research approach on ethical 
leadership and governance. 
  
Key words: Afrocentrism, eurocentrism, ethical leadership, code of conduct, good governance, indigenized 
research, Ubuntu/Botho. 

 
 
INTRODUCTION 
 
Until 2019, Botswana, a sovereign state in Southern 
Africa which is a former British colony that obtained self-
rule in 1966, used to be described as the world‟s leading 
record of a shining example of democracy in Africa. The 
perceptions about the success story of this democracy 
attributed this world rating to good governance. The 2019 
democracy and governance perception index reduce 
Botswana from this perception record to where only 58% 
of the citizenry felt that the country was going in the right 
direction.  This   drastic   U-turn   in  perceptions  towards 

socio-economic and political development motivates this 
article to reflect on governance practices in all sectors of 
the country‟s economy. It explores mainly „ethical 
leadership‟ challenge as a critical component of 
governance in the socio-economic development of 
Botswana, and school leadership practices. Even then, 
the discussion limits itself to ethical leadership as 
experienced in school governance. It is mainly a desk-
based approach, informed by current official and media 
reports and associated literature about Botswana. 
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Concerns about governance and ethical leadership in 
education and in schools are inevitable, given that the 
school is the only place with a formal and legitimate 
mandate of duty of care for the delicate growing and 
developing person - the learner. The school is, therefore, 
a critical place in the process of human capital 
development in any society. In all its functionalities, a 
school is required to ensure that all its clientele are 
placed in an operationally nurturing environment that is 
free of risks against and from exposure to abuse, 
exploitation, violence, bullying, humiliation, discrimination, 
harassment, negligence, cultural stereotypes, emotional 
distress, socio-economic marginalisation and moral 
prejudices. Despite this being a legitimate social 
expectation of the functionality of a school, on the 
contrary the media is littered with stories of the existence 
of moral decay in the standards of ethical leadership and 
governance in schools. Like in many other sectors of the 
economy, schools find themselves under dictatorial 
leadership (Jesperson, 1992), leadership with endemic 
corruption (Klitgaard, 1988), dysfunctional leadership with 
unethical concessions, leadership that promotes bad 
followership (Chigbu, 2011) and leadership that has 
become part of the evil socio-political and economic 
cohesion (Good, 2009; Jawondo, 2011). 
 
 

Objectives of the discussion 
 

This discussion, therefore, seeks to critically review 
ethical leadership lapses in the Botswana context with 
specific and deliberate focus on school leadership 
systems. The objectives are to: 
 

1) Conceptualize ethical leadership, governance and 
good governance; 
2) Position Botswana‟s development in the theoretical 
perspectives of ethical leadership practices; 
3) Identify and explore cases of ethical leadership lapses 
in Botswana schools; 
4) Motivate further research on ethical leadership in 
schools. 
 
 

LITERATURE ON GOVERNANCE AND ETHICAL 
LEADERSHIP 
 

One of the core characteristics shared by successful 
organizations is their ability to recognize effective leaders 
and harness them in order to maximize results (Miller, 
2014). In other words, no organization can grow to its full 
potential without effective leadership. A major 
differentiating factor between an effective and ineffective 
leader is the nature and quality of governance. This is so 
because governance plays a very important role in 
fostering shared aims, collective commitment and 
accountability, and in providing strategic direction for 
leaders (Lord et al., 2009). The concept of governance 
and  the  practices  of   good   governance   need   to   be 
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understood and appreciated. Understanding governance 
is dependent on the angle from which one approaches it. 
It can be explored from a functional perspective where 
one tries to understand it as processes and procedures in 
leadership and management. It can be approached from 
characterizing behavior of those in leadership and 
management against results. This discussion tries to 
adopt a more neutral position so that both angles are 
accommodated to strengthen the conceptualization of 
governance in terms of general functional 
conceptualization and regarding its processes and 
practices.  

In terms of functionality, governance, according to 
Fukuyama (2013), is the ability to make and enforce rules 
and to deliver services, regardless of whether the 
process is democratic or not. This definition opens doors 
for dictatorship, the processes to which are enforcement 
of practices that do not follow democratic procedures. 
Following the same line of thinking, the United Nations 
Economic and Social Commission for Asia and the 
Pacific (UNESCAP) (n. d.) defines governance as the 
work of making and implementing (or not implementing) 
decisions. It generally deals with the procedures and 
processes put in place to enhance accountability, 
management and direction of an organization. One key 
term that is inherent in this functional definition of 
governance is „decision making‟. The ability of a leader to 
make the right decisions is what differentiates good 
governance from bad governance. The African 
Development Bank (as cited in Gaisselquist, 2012) 
defines good governance as one that combats corruption 
and promotes enabling and judicial framework, 
accountability, participation and transparency. Following 
the same line of thinking, UNESCAP (n. d.) defines good 
governance as one that is transparent, inclusive, 
equitable, efficient, responsive, effective, consensus 
oriented, participatory and accountable. So, good 
governance is characterized by desire to achieve zero 
tolerance for corruption, and improved open participation 
of all the stakeholders in decision-making. 

With regard to processes and practices, a critical 
vehicle for fostering good governance and for achieving 
organizational goals is a leadership style grounded in 
ethical norms and practices (Okagbue, 2012) that 
introduces morality as a core leadership (Zaleha and 
Rashidah, 2014). The type of leadership that is cognizant 
of moral standards is characterized as ethical leadership. 
Ethical leadership is a human behaviour respected and 
valued for being character building focused, ethically 
aware, team interest orientated, truthful, unselfish, civil 
minded and trustworthy (Sharmini et al., 2018). From a 
similar school of thought, Komal and Sheher (2015) 
perceive ethical leadership as one that is characterized 
by integrity, fairness, role clarification, power sharing, 
concern for others and concern for sustainability. 
However, following another line of thinking, Shacklock  
and Lewis (2006) view ethical leadership as  the  creation 
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and fulfillment of opportunities that are worthwhile using  
means that are deemed honourable. From the foregoing 
and as indicated by several studies (Eranil and Ozbilen, 
2017; Okagbue, 2012; Sharmini et al., 2018), it is 
imminent that ethical leadership can serve as a tool for 
effective leadership, given the view that it promotes good 
governance. Ethical leadership would be rated above 
others as it is based on the individual character that is led 
by example and always cares about other‟s wellbeing. It 
contains powerful intrinsic behaviour traits which are rare 
to be displayed by most leaders of this era. For instance, 
truthfulness, unselfishness and trustworthiness are hardly 
displayed by most leaders as those in leadership 
positions have the tendency of believing that they are 
there because of competency and infallibility, and are 
therefore, indifferent to the contributions for the success 
of the organization. For purposes of the focus of this 
discussion, it is worth conceptualizing ethical leadership 
concerns in schools. 
 
 
ETHICAL LEADERSHIP CONCERNS IN SCHOOLS 
 

A school is a critical centre of human socialization. Its 
unique legitimate responsibility is to develop and/or 
transmit worth-while knowledge of morality and skills of 
ethical conduct to learners, who are potentially true 
miracles of life. The moral knowledge and skills of ethical 
standards, such as sex education, drug awareness and 
conflict resolution, need to be transmitted within the 
confines of set humane parameters influenced by 
emerging mores, diverse morals and conflicting values 
(Saldana, 2013). However, with rising incidences and 
cases of immoralities in the human society, ethics need 
to be taken very seriously in schools. This is 
fundamentally desirable because teachers and school 
leaders do not only face ethical problems, but they are 
also responsible for whether the next generations will be 
educated properly to be moral people or not (Mukadder 
et al., 2017). The school leader is, therefore, a moral 
agent of socialization and is expected to play a major role 
in establishing and sustaining an ethical and moral 
climate in the school (Sabre et al., 2015). There is a need 
for school leaders to discharge their leadership duties in 
an ethical manner. It is a position that education 
leadership policy statements of many countries need to 
highlight unambiguously and conspicuously. However, 
the ability of school leaders to discharge their duties in an 
ethical manner is continuing to be a major source of 
concern, especially in the face of rising incidents and 
cases of unethical conduct in schools. This section, 
therefore, examines the concerns of ethical leadership in 
the international, regional and Botswana context.  
 

 
International perspective 
 

This sub-section assumes  that  the  United  States  (US), 

 
 
 
 
Australia and England are among the leading developed 
economies which have policies and systems of ethical 
standards that emerging nation states can benchmark 
from. It is assumed that these countries have advanced 
education policies which anchored on values and the 
importance of ethics in the education systems. For 
example, Utah, a state in the United States (US) in strand 
five (5) of the “Utah State Standards for Educational 
Leadership” argues that leaders in the education sector 
must modify ethical leadership and promote professional 
attributes of integrity, fairness, transparency, and trust 
(Utah Educational Leadership Toolkit 5, 2019). In 
Australia, one popular policy for ethical leadership is the 
code of ethics drafted in 2005 by Victorian Institute of 
Teaching for schools in Victoria State. This policy 
instrument forms a basis of code of conduct and it is not 
a disciplinary tool, but a tool for guidance in the decision-
making process (Forster, 2012). Unlike the US and 
Australia, England has a single code of conduct for the 
whole nation. The ethical principles reflected in the code 
include honesty, truth, transparency, accountability, 
fairness, democratic governance, and personal and 
systems improvement. However, compared to the codes 
of conduct for teachers in other countries with similar 
systems (for example, Ireland) and other parts of the 
United Kingdom (for example, Scotland), the codes of 
conduct in England lay less emphasis on internal ethical 
values of teachers and more on observing the rules of the 
school and statutory regulation (Maria and Valts, 2017).  

Despite the well-crafted policy statements in these 
advanced countries, cases of unethical behaviour have 
continued to rise daily. A study conducted by Ethics 
Resource Center in the United States of America in 2008 
reveals that at least 57 percent of government employees 
reported that they witnessed violations of policies, laws or 
ethical standards in their place of work in a period of 12-
months, and that a third of these violations were not 
reported (Cheteni and Shindika, 2017). These violations 
were in form of sexual harassment, unfair treatment of 
workers, misquoting work hours and even violations of 
privacy. A recent report by Pagones (2020) on how a 
teacher poisoned 25 kindergartners out of revenge shows 
that globally, the question of ethics has remained far from 
being brushed away. Apart from lack of clear 
implementation framework, other gaps inherent in ethical 
leadership policies in these developed countries are lack 
of ownership, rules without aspirational value statement 
and creating policies that are not embedded in 
professional culture. 

 
 
African perspective 
 
African nation-states are a product of the colonial craft. 
Their development policies and systems are one way or 
the other aligned to the colonial culture of development. 
This is more so because the emergence of  globalization,  



 
 
 
 
neo-liberalism and market economy as a Eurocentric 
economic model of development has disrupted the 
Afrocentric social development approach of Ubuntu or 
Botho in Setswana language (Pansiri et al., 2021). 
Pansiri et al. (2021:173) argue that the Ubuntu theory is a 
“humane approach known for ethical social practice, 
collective communal leadership and good governance”. 
Since the adoption of the Eurocentrism and its related 
education systems and policies, ethical leadership is also 
a major concern in African schools. Studies of Africa 
have frequently shown the prevalence of weak and 
failed/failing states (Bah, 2012). As a consequence, most 
of such countries experience huge corruption and 
misappropriation of public funds (Atuobi, 2007; Ojo, 
2018). Failing state governance systems were 
experienced in countries such as Eritrea, Malawi, 
Cameroon, Uganda and Sierra Leone when central 
governments became weak, and governments failed to 
raise revenue. Corruption and criminality became 
rampant and sharp economic decline was felt. As for the 
failed states such as Somalia, Zimbabwe, Kenya and 
Nigeria, there was breakdown in democratic 
dispensations, allowing African continent to be dominated 
by brutal self-serving dictators who abused power, 
sometimes preferring to use violence to compensate for 
lack of popular support (Cheeseman, 2015). These failed 
states had government that lost control over their 
sovereignty, lost legitimacy to perform functions of 
governance that include management of public service, 
lost integrity to interact with other states as full members 
of the regional or international community. However, both 
failing and failed states fall into a category of failing 
democracies. The failing democracies can be attributed 
partly to unethical leadership within governance 
structures. Of course, due to the dictates of Eurocentrism 
which is regulated by globalization, neo-liberalism and 
market and money economy (Pansiri et al., 2021), there 
are also external forces that disturbed internal workings 
of organizational systems such as those witnessed due to 
Post September 2011 events in Iraq, Pakistan and 
Afghanistan (Brinkerhoff and Brinkerhoff, 2002), where 
the Western powers caused chaos in these countries 
under the pretext of fighting Islamic insurgents. Once 
state failure occurs, inevitably all state functionaries and 
institutions including schools are affected.  

Just like in more advanced countries, different and less 
advanced countries in the Africa region have well 
formulated policies for ethical leadership in schools to 
reduce negative impact of failing democracies. One 
popular policy is the School of Management and 
Leadership programme rolled out by the Department of 
Education in South Africa (SA) in 2007 aimed at creating 
a school leadership that is dynamic, ethical and 
competent to the ever changing educational climate 
(Kgomotlokoa et al., 2016). However, a report by Naidoo 
(2015) reveals that teachers, principals, union members 
and departmental officials in  SA  have  all  been  cited  in  
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different reports and research studies regarding unethical 
conduct in the Department of Education. This is further 
confirmed in a report by Head (2017) on how a teacher in 
Durban, a region in SA was suspended after his intimate 
relationship with a 14-year-old Grade 9 pupil went public. 
In Nigeria, Chapter four of the Teachers Registration 
Council of Nigeria (TRCN) codes of conduct states that 
academic/administrative leaders should act as sources of 
inspiration and motivation, and they should exhibit 
charisma, foresight, justice, empathy, self-respect, 
selflessness, honesty, consistency and moral-uprightness 
in their services (TRCN Code of Conduct, 2013). Despite 
this, concerns on ethical leadership in schools in the 
country have continued to rise. This is exacerbated by 
different reports in the media. For example, a report by 
Oramadike (2020) reveals the involvement of about forty-
one (41) teachers in examination malpractice in a state in 
Nigeria. These worrying reports from Africa‟s powerful 
economies (South Africa and Nigeria), show that ethical 
leadership policies are far from being implemented in the 
continent. The policies are further marred by lack of 
ownership since education leaders view these policies as 
rules and regulation that are to be obeyed rather than 
seeing them as the right thing to do. 
 
  
Botswana perspective 
 
At independence in 1966, Botswana adopted a 
development theory guided by four national principles 
namely democracy, unity, development and self-reliance. 
Along the Eurocentric economic theoretical model of 
development (Pansiri et al., 2021), Botswana gradually 
expanded liberal economic development model that 
allows the growth of the private sector. The concept of 
private partnership emerged and grew rapidly. Pansiri et 
al. (2021:182) argue that the Eurocentrism which is 
“driven by … [stiff] competitive, harsh and rapid 
technological growth and associated markets and 
industry economy poses a threat to Ubuntu, the 
Afrocentric theory of social development”. Botswana, like 
any African nation-state, aggressively and inevitably 
transformed from the egalitarian social development 
practices cultured by communal values of Ubuntu to 
competitive formation of the money and market economy.  

With rapid population growth and related rising cases of 
youth unemployment, Botswana introduced and 
encouraged entrepreneurship. The market and money-
economy funding schemes such as National 
Development Bank (NDP) and Financial Assistance 
Policy (FAP) were introduced to facilitate employment 
creation and entrepreneurship with the desire to fulfill 
economic and political theory of citizen economic 
empowerment. To provide regulatory oversight, and 
ensure compliance to ethical conduct, Botswana set up a 
Directorate of Corruption and Economic Crime (DCEC). It 
is   worth  noting  here  that in 2008, Botswana introduced  
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“Botho” or “Ubuntu” as one of the principles of 
development. This was in realization that the known 
social codes of development needed to be embraced in 
new practices of entrepreneurial economic development. 
The principle was also introduced at a time when the 
country experienced signs and symptoms of defective 
leadership and elements of moral decay in public service. 
Under the pressure of trade unions which was leaning 
more towards the opposition political formations and in 
fear of change of government, the country through Public 
Service Management Directive No. 8 of 2014 Review of 
Condition of Service for Public Service decided to “allow 
Public Service employees to engage in private 
business…” (Republic of Botswana, 2014:1). The related 
implementation guidelines were issued to regulate public 
officers‟ participation in private business, and 
performances in paid work outside official employment 
during or outside working hours. Inevitably, this 
encouraged public officers to have interest in becoming 
entrepreneurs, a trap quite attractive to conflict of interest 
and unethical practices, let alone corruption. The 
implementation and implications of this directive on 
ethical conduct of the Public Service, governance and 
ethical leadership are yet to be critically explored. This 
point will, however, be reflected later in this discussion.  

The country has gone through many programmes, 
extended the spirit of democratic governance that exists 
at the macro-political level ethical leadership in the 
country to schools. Efforts to achieve this are being made 
partly through the School Management Manual which 
encourages school leadership to promote good working 
relationships as well as to establish high morale among 
the staff (Moswela, 2007). Programmes such as the 
School Development Plan (SDP) were also introduced 
with emphasis on transparency, collegiality, partnership, 
shared decision making, mutual trust and respect for 
each other‟s opinion and a common purpose (Moswela, 
2007). These are important attributes of ethical 
leadership. Despite the government‟s emphasis on 
ethical leadership, concerns about it in schools continue 
to rise. 

Otukile et al. (2020) argue that there were problems of 
identity crisis and marginalization, a kind of ethical 
scandal that learners are subjected to in schools in 
Botswana. Both teaching staff and learners were found to 
be living in fear or felt insecure, seeking attention, and 
calling for equal treatment. These emerging challenges 
could be due to little or no effort being made to ensure 
that leadership in schools was carried out in an ethical 
manner by those at the helm of affairs. It is, however, 
critical to position good governance and ethical 
leadership into appropriate theoretical lenses.  
 
 

THEORETICAL FRAMEWORK FOR GOOD 
GOVERNANCE 
 

Models   of    development   can   be   placed   under  two 

 
 
 
 
contradictory positions. There is the Eurocentric 
economic model. This model is regulated by imperialism, 
globalization, neo-liberalism, market and money-
economy. It has values of stiff competition, greed, 
individualism, jealousy and competition and is susceptible 
to conflict and anti-social uprisings. On the other hand, 
there is the Afrocentric model of “Ubuntu/Botho”. This 
model is defined by the culture of humanness/humanism, 
egalitarianism, collectivization, communalism, justice, 
honesty and ethical behaviour, equality and equity in 
resource distribution. It is an African human social 
development approach that cherishes engagement and 
success for all. Both models (Eurocentrism and 
Afrocentrism) have had their formal and informal 
governance orders and codes for which those in 
leadership positions should apply themselves. However, 
Africanism of humanness (Ubuntu/Botho) is stronger for 
social justice communalism. This perspective fits 
arguments by Olivier (2012) and Shapiro and Stefkovich 
(2011) on social justice, appropriate organizational 
leadership that embraces every member of an 
organization.  

The theoretical roots of governance are many, ranging 
from organizational studies, political science, international 
relations and institutional economics, to public 
administration among others (Stoker, 2019) but cannot 
be divorced from alignment to either Eurocentric or 
Afrocentric models. However, the demand for effective 
management and leadership since the first industrial 
revolution and the models of scientific management by 
Frederick Winslow Taylor and bureaucratic management 
by Max Weber in different quarters has led to a shift in 
focus from mere governance to good governance of 
emerging formal institutions and/or organizations. Since 
then, the Eurocentric model with its colonial 
characteristics dominated institutional leadership 
practices.  

Africa has had its defined ethics and morals of 
leadership. Botswana‟s regard for ethics and morals in 
leadership is very much reflected in the Setswana culture 
and traditions of Botho/Ubuntu that dates as far back as 
the 19th century. 

This was clearly illustrated by Denbow and Thebe 
(2006) that communities in Botswana are governed 
through an institution known as the Kgotla, (Setswana‟s 
indigenous society‟s regulating institution) where matters 
of economic or political importance to the family or 
community are discussed. Different segments are in turn 
grouped around that of the leadership institution known 
as Kgosi (king) who presides over Kgotla. Under Kgosi, 
ethics and morals were for social justice and were an 
embodiment of egalitarianism, collectivization, 
communalism, reciprocity, dignity, freedom and social 
harmony. A sense of belonging to a regent or Mophato in 
Setswana was part of the community organizational 
structure. Mophato is a regent of people of the same age 
whose   main   social    and    community    contract    and  



 
 
 
 
commitment was to stand for the values of the society, 
community wealth, and protection of all members of the 
community against abuse, hunger and enemy. They were 
men and women who were prepared to serve their 
community and cherish values of collective 
consciousness. So, Mophato members were trained on 
social and physical skills of compassion and helpfulness, 
kindness and caring, generosity and sharing and societal 
integrity and respect (Khoza, 2011). Each Mophato was 
responsible for social and community development as a 
collective and built peaceful and united sustainable 
society characterized by the desire and spirit of 
connectedness. Values of stiff competition, greed and 
individualism were not encouraged. This is the 
Africanized model of ethical leadership that has kept 
African societies intact until Eurocentrism. Eurocentrism 
with power of colonization disrupted Africanized model 
(Ubuntu/Botho) of ethical leadership and replaced it with 
neoliberal economic perspectives of unstoppable 
industrial revolution, globalization, market and money 
economy, trade and values of stiff competition, individual 
wealth accumulation and of course, conflicts of interest 
among people and trading partners. This disruption 
inevitably changed the landscape of Africanized model of 
ethical leadership. Community leaders or Kgosi lost 
social leadership control and value systems. Eurocentric 
politics and economic development preoccupied terms 
and conditions of social development. Market and money 
economy controls leadership cultures. Governance 
models and ethical leadership in any organization, 
including schools are trapped by this Eurocentric model. 
This model provides better lenses for which one should 
appreciate lapses on ethical leadership in the African 
development setup. 
 
  

DISCUSSING ETHICAL LEADERSHIP LAPSES IN 
BOTSWANA 
 

Lapses of ethical leadership in Botswana governance 
system  
 

From a Eurocentric measure and microscope, the 
independent Botswana has been perceived and 
described as the darling of democracy and good 
governance in Africa. This is due to the country‟s known 
prudent financial and economic management, and 
exceptionally enviable governance operational structures 
in both the private and public sector. These perceptions 
were however put to test. Some literature (Good, 1994; 
Keorapetse and Keakopa, 2012) cast aspersions over the 
perceptions and concluded that the perception were 
camouflaged realities despite the existence of the 
Directorate on Corruption and Economic Crime (DCEC). 
Keorapetse and Keakopa (2012:27-32) argue that 
“corruption in Botswana is becoming ominously 
widespread”, with cases of “bribery, conflict of interest, 
fraud, embezzlement, theft of government assets,  money  
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laundering, tax evasion, and abuse of office”, 
orchestrated by high-ranking officials in political and 
administrative leadership in partnership with key 
executives in the private sector and/or entrepreneurship. 
They recommended that Botswana should consider 
promulgating suitable polices and/or laws to ward off 
these cases of corruption. On the contrary, in 2014 
through the Public Service Management Directive no 8 of 
2014, Botswana introduced and legitimized a system that 
allows public officers to become entrepreneurs, quite 
likely making them inevitably more vulnerable to the trap 
of corruption and other behaviours of unethical conduct 
than before.  

Some recent events in Botswana point to the fact that 
describing Botswana as the darling of democracy and 
good governance in Africa is rather said than done. The 
media is littered with stories of ethical scandals in 
governance system. Prominent among these events is 
the leadership contradiction between the current 
President Dr. Mokgweetsi Keabetswe Masisi and his 
predecessor, President Lieutenant General Dr. Seretse 
Khama Ian Khama, which is referred in this discussion as 
the Masisi-Khama feud. Media stories do show that the 
quest to consolidate power is the major cause of this 
feud. As argued by Morton (2019), President Masisi was 
no longer willing to tolerate the widespread corruption 
that flourished under his predecessor and this led to the 
prosecution of the former President Khama‟s security 
chief and presidential secretary for alleged corruption. 
Mokone (2018), reports that Khama allegedly awarded 
lucrative tenders to Seleka Springs, a company owned by 
his brother. This allegation leads suspicion of a case of 
nepotism which is against everything that ethical 
leadership stands for. It is argued that the Masisi-Khama 
feud evolved into a political battle that led Khama to leave 
the ruling Botswana Democratic Party (BDP) in order to 
disrupt their sustained stay in government through 
alliances with opposition political parties (Ntshingane, 
2019). In the words of Saleshando (2019), the Masisi-
Khama feud denied Botswana the opportunity to maturely 
reflect on the policy proposal presented by the contesting 
parties, and shifted attention from issues such as creation 
of employment, decent lives, better quality healthcare 
and education, and affected the reputation of Botswana 
on the global stage. Leaving such feud unchecked can 
result to intolerance which is not typical of ethical 
leadership. Currently, media reports show that Khama is 
seeking help from the courts of law to be compensated at 
the tune of P25 million for reputational damage (Baaitse, 
2021). On the other hand, Gabathuse (2020) presents an 
interview record in which a certain University of Botswana 
(UB) lecturer, Adam Mfundisi, argues that there is 
heightened corruption since President Masisi ascended 
power. This feud of the two most powerful figures raises 
a lot of questions about “Botho” and quality of ethical 
leadership in Botswana. It is, therefore, argued here that 
this  Khama-Masisi  feud   shows   that    democracy  and  
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ethical leadership are far-fetched in Botswana, and if no 
successful intervention and remedy is found, Botswana is 
likely to degenerate into the category of a failing state.  

The State of Emergency (SoE) declared, as a result of 
the COVID-19 pandemic shows that ethical and 
democratic leadership is claimed to be practiced in 
Botswana because of the strict laws and not because 
leaders see them as the right thing to do. After the 
declaration of six months state of emergency, President 
Masisi assured Batswana that he will not rule the country 
by decree which will diminish the values of freedom and 
other enshrined rights that have made Botswana unique 
(BW government, 2020). However, in April 2020, he was 
accused of using the pandemic to crack down on 
government and media critics (Monitor, 2020). This 
assertion is backed by several instances in the citations 
in this article. For example, a certain Rakkie Kelesamine, 
a school teacher, was arrested after challenging a claim 
by government that a social worker in parliament tested 
positive for Covid-19. On another case, a spokesperson 
of an opposition party was arrested and charged for 
allegedly maligning and degrading leadership in a 
Facebook post. There are several concerns over the 
ability of journalists to freely undertake their work as 
evidenced by a raid by Directorate of Security Services 
(DIS) on journalists, an action that was termed by civil 
society organizations as „intimidation and harassment‟, 
and a direction quite likely towards the trap of a failing 
state. These media reports indicate that democracy and 
ethical leadership are far from being the bedrock of 
Botswana society.  
 
 
Ethical leadership lapses in Botswana schools 
 
As regards specifics on education, Good (1994) reveals 
that the malpractice in the award of International Project 
Managers consultancy known as the IPM consultancy to 
supply of teaching materials to public primary schools led 
to more than one million-Pula (Botswana currency = P1 
000 000-00) loss in misallocation and delivery of books. 
This, therefore, means that schools and learners became 
victims in the process. Furthermore, the school system in 
Botswana is rocked by incidents of learner identity crisis, 
marginalization, exclusion (Pansiri, 2011; Marumo and 
Pansiri, 2016; Otukile et al., 2020), corporal punishment 
and sexual misconduct (Tafa, 2002; Polelo, 2005; Khudu-
Petersen, 2010; Jonas, 2012; Jotia and Pansiri, 2013), 
corruption and maladministration (Baputaki, 2009; Serite, 
2018; Kabelo, 2021). A report by Riddoch and Riddoch 
(2004) reveals that most of the staff in tertiary institutions 
in Botswana put little effort in course content, rarely 
revise syllabus and sometimes plagiarize course outlines 
and course content. Diraditsile and Rankopo (2018), 
show that sexual abuse of students exists in Botswana 
schools, and that many of the female students are 
negatively affected by this troubling reality.  

 
 
 
 
These revelations point to the fact that school leaders are 
not doing enough in ensuring that their leadership 
practices are ethical. This unethical conduct in public 
service is worrisome even to the law makers.  

In the latest revelation, the 2021 Budget Session of 
Botswana Parliament was informed that in the past five 
years, the country‟s Public Service dismissed seven 
hundred and twenty-seven (727) employees due to cases 
of unethical conduct (Republic of Botswana, 2021). 
These cases were recorded during the implementation of 
the Public Service Management Directive no 8 of 2014, 
which legitimized public officers to double dip as civil 
servants as well as entrepreneurs. So, questions about 
the implication on this policy action on ethical leadership 
and “Botho” can arise. Out of these dismissals, the 
Ministry of Basic Education had the second largest 
dismissals with one hundred and thirty-four (134) mainly 
school-based cases. The cases are related to theft, 
persistent absence from work, rape, amorous relationship 
with students and desertion.  

A review of Botswana unethical conduct in schools 
reveals growing concerns about teacher-student 
romances in senior secondary schools. For example, the 
Director of Teaching Service Management (TSM) is 
reported to have a teacher at Masunga Senior Secondary 
School investigated following proved complaints about 
teacher-student romances (Gabathuse, 2008). In another 
development, two female students at Swaneng Hill 
School (a senior secondary school) are reported to have 
fought and injured each other profusely over a male 
teacher at Boipelego Junior Secondary School (Letsididi, 
2009). In terms of unethical teacher leadership conduct, 
Mathambo (2012) wrote a story about some Maun Senior 
Secondary School students who burnt the school, 
protesting student-teacher love affairs.  

In terms of theft and maladministration, a certain Oriel 
School is reported as having Botswana General 
Certificate of Secondary Education (BGCSE) results 
investigated for cheating because of alleged suspicions 
of examination maladministration (Baputaki, 2009). 
Basimanebotlhe (2017) also wrote about a case of 
embezzlement in a certain school in the country. 
According to the author, an inter-ministerial audit at 
Anne-Stine school uncovered a startling business 
operation wherein the former board had opened a micro 
lending scheme with interest set at 20%. In another case, 
Serite (2018) wrote a story relating to Morale Junior 
Secondary School head who was accused of fueling 
corruption and maladministration through her alleged 
favouritism and discriminatory leadership. In the latest 
report, Dipholo (2021) wrote about a deputy primary 
school head at Mokane Primary School who was left with 
egg on his face after the police arrested him for stealing 
cooking oil from his school for personal use. These 
reported cases show education leadership moral 
standards in decay, a total contradiction of Africanity of 
“Botho” leadership practice. 



 
 
 
 
CONCLUSION 
 
This article has demonstrated a contradiction between 
Eurocentrism and Afrocentrism theories of development 
and their influence in growing systemic social decadence 
in the entire fabric of development in Botswana, as well 
as in increasing cases of unethical conduct in schools. 
Like any nation-state, Botswana development model is 
inevitably informed by a Eurocentric theory which is 
regulated by imperialism, globalization, neo-liberalism, 
market and money-economy. Greed and personal 
accumulation are consequential motivators for human 
satisfaction. Public officers‟ double-dipping, which is, 
doing civil service and entrepreneurship in government 
offices, may not escape the trap of both systematic and 
systemic development of unethical conduct in the civil 
service.  

The rise in cases of unethical behaviour, the Botswana 
leadership feud and glaring revelation of the dismissed 
seven hundred and twenty-seven (727) public service 
employees due to cases of unethical conduct, in a space 
of five years, attest to a systemic abhorrent leadership 
social decadence growing in Botswana. The many recent 
reported stories about deteriorating ethical standards in 
schools are also a cause for concern that needs urgent 
attention to develop codes of moral standards for ethical 
leadership in schools. The observation on the absence of 
an Africanized or indigenized code of ethics that 
community members, teachers and head teachers can 
relate to in their practice leads to flouting of professional 
conduct with impunity. More indigenized research and 
actions are required on the need for Botswana to 
establish a leadership training policy to guide the training 
of school leaders and ensure that schools become 
ethically and morally compliant.  

It is, therefore, recommended here that a major step 
towards promoting ethical leadership in the context of 
“Botho” in Botswana schools is long overdue. There is 
need to formulate and institute an indigenized ethical 
code of conduct framework that embraces African values 
of Botho/Ubuntu to serve as a guide for pre-service 
teachers, in-service teachers, school heads and other 
school leaders. The enactment of such an Africanized 
framework in the Botswana education system is long 
overdue, especially, as the several studies and media 
stories have demonstrated that teachers and school 
leaders are faced with ethical dilemmas daily. An 
Africanized ethical leadership framework could serve as 
an important resort for any educator that is faced with a 
challenging situation that involves making an ethical 
decision. The enactment of the Africanized ethical 
leadership framework should be followed by training, re-
training, and new programmes aimed at instilling the 
tenets of the code of conduct in educators and would-be 
educators in order to make them appreciate and adhere 
to the benefits that emanate from being ethical in their 
conduct. 
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LIMITATIONS  
 
This study is limited to Botswana context and so the 
findings may not be applicable elsewhere. The study was 
conducted using secondary data which has numerous 
limitations. First is that the researchers were not involved 
in the collection of primary data, and so data used may 
not be particularly reliable and accurate (Johnston, 2014). 
Again, the data collected may become obsolete with time, 
and secondary data also raises concerns about 
authenticity and copyright (Kabir, 2016). Therefore, there 
is need to conduct further studies in order to ascertain the 
ethical leadership (EL) perspectives of stakeholders in 
the education sector in Botswana and the role EL plays in 
fostering good governance (GG) in schools. 
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